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1 Introduction

1.1 Goal of the Report

This paperis to provideanoutline of theresultsof the SVC mandateasa joint effort between
the SVC team(representetby ChristianHohnbaum)andthe SwissCentrefor Innovationsin
Learning (SCIL), University of St. Gallen (represented by Dieter Euler and Sabine Seufert).

The SVC mandateto be addresseds focusedon the main questionof Ohowto integrate
eLearninginto the global strategyof teachingwith the overallgoal of continuousquality im-
provement in institutions of higher educationO.

At a generalevel, the aim of the mandatds to explore,demonstratédy goodpracticeexam-
ples,designandevaluatamplementatiorstrategie®f eLearningatinstitutionsof higheredu-
cationin Switzerland.At the end of the SVC consolidationprogrammethe institutions of
highereducatiorshouldhaveachieved gradualimplementatiorof the financingandmainte-
nanceof the eLearning-supportedoursesandorganisationastructurege.g.competenceen-
tres)into their regularbudgets Apart from financial sustanability in along-termperspective,
themandateaddresserelevantquestionsn theimplementatiorfields of eLearningmentioned
above:strategydevelopmentpedagogytechnology,organisatiorand culture. One main fo-
cuswill bethekind of basicinfrastructureand support(e.g.in coopeation with SWITCH)
required at a national level in the long run for the effective and efficient operation of SVC.

Accordingto the SVC proposalseeSVC mandateproposall8" of November2005,p. 7), the
mandateoriginally emphasizeswo main foci in the form of a process-orientedonsulting
approach:

MandateFocusl: SVC integrationstrategydevelopmenandimplementationto be de-
veloped with SVC steering committee and political decision-makers,

MandateFocusll: Universityintegrationstrategydevelopmenandimplementationto be
developed with competence centres and eLearning project managers

During thejoint projectphasea third mandatdocushasbeenestablishedinceit provides
an effecton effectivenesandefficiency of the overallgoal of the mandateMandateFo-
cus llI: support of the SVC team.

1.2 Management Summary

This paperis to providean outline of the resultsof the SVC mandatevhich canbe different-
ated into three foci:

1. Mandate Focus I: SVC integration strategy development and implementation

The goal of thefirst consolidationphasewasto carry out an As-Is analysisof the statusquo
in orderto beableto developanappropriatantegrationandimplementatiorstrategy basedn
the results. The As-Is analysis related to the Project level and the CCSP level:



ProjectLevel: A comparisorwith the evaluationof a GermanFundingprogrammeprovides
someindicationsfor the sustainabilityof the SVC projects.Finally, onecould estimatebased
on evaluations of sustainability factors that of the SVC-sponsored projects:

approximately 20% could be transferred into sustainable structures,
approx. 20% of the projects still demonstrate a certain chance for being continued,

over50% or the majority of the projectsexhibit major hinderingfactorsfor their sustain-
ability,

the end of the term of 10% of the projects can already be anticipated.

CCSPLevel: Regardingthe As-Is-analysisof the CCSPsthe following shortcomingsanbe
observedwvhich represenpotentialdangerdor the system-orientedustainabilityof eLearn-
ing:
Missing standardsforms for organisingCCSP(oftenstill projectcharactercommitment
by university management is open),

oftenthe strategicalignmentto the universitystrategyis missing,(the favouritestrategyis
"stretchingthe mouldOslow not radicalchanges)selectiveuseof eLearningin projects,
but the daily use of eLearning is still not widespread,

eLearningis often not combinedwith the Bolognareform, the secondnnovationprocess
with greaterinnovationpower (strategicuseof ICT andtakethe proactiveadvantagef
the major reform),

acceptancavithin the institutionsis still open,in particularat the institutionswithout an
explicitly formulated strategy and organisational anagerof the CCSPs.

The results of the consulting processare mainly the formulationof strategypaperswhich
can be found in the annex:

Cornerstones for next steps after the SVC (Annex 1)

StrategyPaperfor SVC SteeringCommittee21%" of July 2006: Technology-enhanced
Learningon SwissCampusPromotingContinuousQuality Improvemenif Technology-
enhanced Teaching and Learning at Swiss Institutions of Higher Education (Annex 2).

Someof the mainresultsof therecommendationfor the strategydevelopmenareoutlinedin
the report.

2. Mandate Focusll: University integration strategy developmentand implementa-
tion

The hurdlesarereally high in practicefor actuallybeingableto successfullyanchorinnova-
tive measure$or thelong term.In conversationsvith theleadersof the CCSPsandelLearning
projectdirectors,the following was also confirmed: as gatekeepersfor eLearninginnova-
tions, the teachersare a central critical succesdactor for the sustainableanchoringof
elLearningat institutionsof highereducation.The activitiesof supportunits play a very sig-
nificant role in the successfuliseof eLearningat organisationsA processs recommended,
which consistsf four stepsandis basedon fundamentaprinciplesof didacticmeasurelan-
ning:



What do we want to achieve?
Deriving competence requirements in eLearning scenarios

Which strengths, deficits and barriers exist?
Identification of the As-Is status (target group analysis)

Which measures are appropriate?
Selection and firm establishment of measures

How should the measures be weighted and chronologically arranged?
Specification of the measures portfolio

The measureslevelopedn collaborationwith eLearningexpertscanbe brokendowninto the
following eight areas:

Provide information

Communicate attitudes

Increase the willingness to take actio n

Organise educational offerings

Design quality development with learning in mind
Offer advisorysupport

Encourage exchange

Make innovatiorrequired

The prolongationof the mandatewith focuson transfersupportcould leadto a collection of

typical challengesindgoodpracticedor solutionsalongthe mainactivitiesof a CCSP.Based
on the alreadyexistingknowledgea handbookunderthe title "Typical ChallengesandGood
PracticeSolutionsfor Leadingand Managinga Competencé&entre"could be further devel-
opedandvalidatedby the CCSPleadersin orderto effectively and efficiently supportthe
transfer phase.

3. Mandate Focus Ill: Support of the SVC team.
The support tasks can be divided into the following three areas:

Organisationalsupportfor the planningof the SVCdaysin 2006: The supportof the SVC
teamwasrelatedto the content-baseg@reparatiorandplanningof the SVC Days,in order
to obtain as much agreement on the desired mxgsoof the mandate as possible.

Content-basethput during the SVCDays presentationgnoderatiorof workshopsetc. of
SCIL team members,

Feebackon the SVCmonitoring process: Two questionnairesiave beenevaluatedwith
regard to two objectives:

to gainmoreinsightsandknowledgeaboutrelevantsustainabilityfactorsof eLearning
Innovations,

to obtainthe opportunityto comparethe resultswith other evaluationstudies(e.qg.
BMBF study).



Final remarks and Outlook Transfer Phase

Due to the surprisingand definite decisionto discontinueSVC beyond2007 by the CRUS,
the directionof the SVC mandateshouldbe changedmmedately. Sincethe remainingtime
periodof fundingis extremelyshortuntil the endof 2007,adequateriorities haveto be de-
fined in order to reach the highest possible impact on transfer effectiveness and efficiency.

The CompetenceéCentersrepresenthe main catalystfor eLearningat Higher Educationin-
stitutions(HEI). The further developmentjmplementationand integrationof eLearningin
teachingandlearningat HEI would not be feasiblewithout the supportof the CCSPs.They
haveanimportantrole in linking the strategyof the universitymanagemenwith the manifold
eLearning-projectandto promoteinnovationsin learningwith an orientationto quality de-
velopmentof teachingandlearningat HEI. Therefore the main supportshouldbe devotedto
theknowledgetransferof the SVC results Also, for thoseCompetenc€entersvho arelikely
to survive,thereis a strongneedfor supportin orderto fully developthe professionatoolbox
for the management of eLearning at HEI.

The main questionof Ohowto integrateelearninginto the global strategyof teachingwith the

overallgoalof continuousquality improvemenin HEIOby supportingthe CCSPsasthe main

catalysthasto be addresseadvith urgencyin the remainingperiodof the SVC consolidation
programme.

2  SVC Committee: Strategy Development

2.1 Overall Goals

Thefirst mandatdocusaddressethe areaof SVC strategydevelopmentn cooperatiorwith
the SVC steeringcommittee.The goal of this phasewasto find commonanswergo the fol-
lowing questions (see SVC mandate propos#ldf@November 2005, p. 7):

Whatis the SVC strategy for the integration of the alreadydevelopedcknowledgebase
(e.g.,instrumentsmethods)into the overall strategyof teachingat institutionsof higher
education?

How canthe alreadydevelopedSVC knowledge basebeintegratednto the global strat-
egy of teachingat academidnstitutions/ effectively usedby institutionsto leveragee-
learning peformance in the long run?

As afurtherperspectivethe following questionhasalreadybeenconsideredspartof aman-
date prolongation:

Whatkind of basicinfrastructure and support at a national level areindispenablein
the long run for the effective and efficient operation of SVC?

Whatarethe recommendationsto the SVC in termsof an elaboratedsVC strategyfor
the further development of the programme?

Thetimetable phasesgoalsandmethodshaveonceagainbeentakenfrom the SVC proposal
(seeSVC mandateproposall8” of November2005,p. 8) andthe summarisedesultscanbe
found in the corresponding sections (cp. Figure 1).



2.2

2.2.1 Overview: Goals, Methods

The goalof this phasewasto carry out an As-Is analysisof the statusquoin orderto be able
to developan appropriatantegrationandimplementatiorstrategybasedon the results.The
As-Is analysis related to the following two levels:

Results of Consolidation Phase

¥ ProjectLevel sustainabilityof eLearningfocuseshereon the long-termperspectiveof
eLearning-projects (such as elLearning-supported courses)

¥ CCSPLevel sustainabilityof eLearningmeansthe widespreaduse and integrationof
elLearningat the Institution of Higher Education guaranteedby permanensupportstruc-
tures of the CCSPs (Competence Centres for Service and foajluc

Timetable
Nov.-Jan.06

SVC Steering
committee
meeting,
January 20",
2006
Jan.-Mar.06

SVC Days
2006, March
13" and 14%,
2006

SVC Steering
committee
meeting,
March 14",
2006

SVC Steering
committee

meeting, June,

2006

SVC Steering
committee
meeting, Sep-
tember 2006

Figure 1:

Phase

Consolidation I

Developing Inte-
gration Strategy
SvC

Consolidation 11

Developing Inte-
gration Strategy
SvC

Developing Inte-
gration Strategy
sve

Developing Inte-
gration Strategy
svc

Developing SVC
Framework for
implementation

Goals

Reviewing existing
data, Stakeholder-
Analysis

Developing SVC
integration strategy,
1¥ draft

Reviewing existing
data, Stakeholder-
Analysis

Approval SVC inte-
gration strategy, 2"
draft

Developing SVC
integration strategy,
3" draft

Developing SVC
integration strategy,
4™ draft

Developing SVC
framework (proposal

QD

Methods

Interviews of se-
lected stake-
holders, desk re-
search
Interviews,
Validation by
SVC steering
committee on
request
Interviews of se-
lected stake-
holders, desk re-
search

Speech, Workshop

Interviews,
Validation by
SVC steering
committee on
request
Interviews,
Validation by
SVC steering
committee on
request
Expert interviews,
Validation by
SVC steering
committee on
request

Deliverables 3

Status Report

Consolidation I
results. Discussion.

Status Report

Moderation work- "\

shop

Strategy Paper:
integration strategy
for the moderni-
zation of teaching

Strategy Paper:
integration strategy
for the moderni-
zation of teaching

Generic CQI
framework (con-
tinuous quality
improvement)

0

2.2. Results of
> Consolidation Phase

> 2.3. Formulation
of a Strategy

not relevant anymore due to the
changes - shift of the mandate
(2nd proposal)

Goals of the Mandate Foci I: Strategy Development

As the process-orientedonsultingapproachs aniterativeprocessthe developmenplanhas
beenmodified accordingto the discussiorat the SVC steeringcommitteemeetings.The fol-
lowing methods have been used for the consolidation phase:

¥ interview of selected stakeholders, 5 interviews of steering committee members,

K K K K

view and Next Steps").

document analysis of SVC reports and further evaluation reports,
analysis of the SVC website, partly comparison with website www.eteaching.org,
comparison analysis of SVC report with German evaluation report,

Validation by the SVC steeringcommitteeon 20" of January2006 (presentatiori1st Re-



The resultsof previousSVC mandategrovideda meaningfulbasisfor the consolidation
phase. There were the following reports:

SVC Reports:
Final Report OProgramme EvaluationO (Prof. Weber),

SVC StatusReport04 - Impulse Programme(Dr. Ritzek-Pfister,receivedJanuary4,
2006),

SVC Monitoring Report (SVC Coordination Team, 2006).
Further Reports:

BMBF EvaluationReportOVirtualLearningat GermanUniversities@KnowledgeMedia
Research Centre, 2004),

HIS Study (E-Learning Strategies at German Universities B 8 case studies, 2005),
SCIL Reports (Implementation Strategies for eLearning Db 4 cases studies, 2005).

Theresultsof the As-Is analysiswill be explainedn thefollowing, first onthe projectlevelin
orderto analysetheir sustainabilityandthenon the CCSPlevelin orderto be ableto makea
statement to HEI about the structuraltairability of eLearning.

2.2.2 Project Level: Sustainability of eLearning

If onecompareghe evaluationreportsby the SVC and BMBF on the projectsbeingspon-
soredin Germany severalcentralaspectanbe subsequentlgingledout, which proveto be
particularly relevant for the stasnability of eLearning.

The main goalsof the 100 evaluatedorojectscould only be rankedin the Germanstudy.Im-
provingthe quality of teachings atthetop of thelist. Economicgoals,suchascostsavingsor
additional financing revenue were of secondary significance.

What are the main goals of the project?

1/ Improvement in quality of teaching 4.7
2 Increase in student motivation 4.5
3| Flexibility in studies (independent in time, place) | 4.2
4| Quality improvement: support of students 4.1
5/Reaching out to new student groups 3.5
6/ Reducing the time required for a degree 2.9
7| Cost savings 2.4
8| Realization of Profits 2l 2.0
QG
S

1 = not important
BMBF = 223 project partners 5= very important

Figure 2: Main Goals of eLearning-Projects



The projectobjectiveswere surveyedduring the courseof the SVC monitoring, howeverin
thefinal evaluationreportno summarisinglatacanbe foundwith regardto them,suchthatno
directcomparisorcanbe made.The experiencesnadein expertworkshopsandin conversa-
tionswith projectdirectorsallow oneto assumehata very similar patternwould resultfor the
SVC.

A comparisorregardingthe questionasto whatkind of productshadbeencreatedalsoshows
greatsimilarities. Contentproductsprevail moststrongly,wherebywith 72%the SVC dem-
onstratesa smallersharethanin Germanywherenearlyeveryprojectdevelopscontent.Fur-

thermore ,mostof the projectsare characterisedy the developmenbf tools and platforms.
Overall the areas of support and consulting turn out slightly higher results with SVC.

What kind of Products ?

mESVC

Consulting
@ BMBF

Tools

40
Plattform/ Portal H—wsA
Contents hﬁ—l .

0 20 40 60 80 100 120

BMBF = 100 projects
SVC = 50 projects

Figure 3: Main Products of eLearning-Projects

The mostrelevantquestion,Owhais the added-valueof the products?@anonly be taken
from the BMBF study, sincethis questionwasnot addressedh the SVC evaluationreport.
This canbe seenasoneof the greatestvea&knessessincethe added-valués ultimatelycrucial
when it comes down to convincing institutions of higher education.



What is the realized Added -Value of the Products?

1|/Higher availability of the contents (9] 4.6
2|Better visualization of the contents QC} ‘ 4.4
3| Support of self-organized learning 6 44
4|Higher attractiveness (motivational aspect) 44
5|Easier updating of contents 4.1
6| Conversion of standard knowledge to digital formats 4.1
7|Unloading of presence phases (lectures) 3.8
8|Adapting to individual learning styles 3.7
9| Conversion of knowledge relevant for many subjects to dig. formats 3.6
10| Easier communication between teachers and students 3.6
12|Easier communication among students 3.6
13| Conversion of new knowledge/ current research results to dig. formats | 3.1
14| Conversion of specific, elsewhere not available knowledge to dig. for. 2.6

BMBF = 100 projects 1 = not realized

5 = extensively realized

Figure 4: Realized Added-Value of eLearning

Howeveron the otherhand,the kinds of coursesfferedcanbe comparedThe SVC offerings
addres®istancel earningto a greaterextent(24%vs. 9.2%)with a shareof over80%. This

canpresumablybe tracedbackto the fact thatthe SVC sponsoringprogrammeplacedgreat
emphasi®n this optionfrom the very beginning.In the BMBF projects,the useof eLearning
was primarily geared towards add-on offerings.

What kind of Course Offerings ?

Others ] ‘ ‘
msSvC
distance learning (> 80%) = BMBE
partly distance learning course
Single event (Seminar, lecture) 161.5

Can be used in any combination *ﬁ‘%z
el as supplement H%

\ I I I I 184.6

0 20 40 60 80 100

BMBF = 100 projects
SvC 50 projects

Figure 5: Types of eLearning-Course Offerings

An essentiafuestionfor the sustainabilityof eLearningofferingsis to what extentthey are
integratednto the curriculumandtakeon a bindingcharacterin compaing the SVC with the
BMBEF it standsout thatthe SVC projectsdemonstrat@ comparablygreaterweaknessonly
40% of the projectsareobligatorycomparedo 56.9%of thoseby the BMBF. 5 projectsgrant
credit points for eLearning offerings and 14 projects (29.7%) defiearning as binding.



What about the binding character ?

not decided yet

Obligatory

Optional 46

elLearning 55.4

BMBF = 100 projects
SVC = 47 projects

Figure 6: Binding character of the eLearning-Offerings

For the diffusion of aninnovationit is very significantwhetherdominantforms of imple-
mentationcanestablisnthemselvesThusthe questionOWhatare the main (virtual) learning
forms?Qs anindicatorfor which standardsire mostlikely to establishthemselvesUnfortu-
natelythereareno resultson this for the SVC projects.The BMBF studyinitially showsso-
beringresults,primarily sinceprovidingdigital scriptsis rankedhigheston the list. However
exercises and problem-based learning are learning forms with pedagogical benefitlthat fo
closely behind.

What are the main (virtual ) learning forms ?

1|Scripts (digital, hypermedia) 3.6 ‘ ‘

2|Exercises 3.6 Class Work |28

3|Problem-based learning 3.3 | ‘ ‘

4 L?Cture 3.1 Partner Work |35

5|Dialogue (teacher - students) 29

6|Seminar 2.7 1 ‘ ‘ ‘

7|Case Study 2.7 Group Work |34

8| Project work 2.5 individual | ‘ ‘ ‘

9|Practical work, lab 2.5 Work |46
10| Library 2.4 ! ! ! !
11|Business game 2.0 0 1 2 3 4 5
12| Tutoring thesis 1.7

O‘l
CDQ 1 = not important
BMBF = 223 project partners 5 = very important

Figure 7: Main Virtual Learning Forms
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On the SVC websiteone cansearchfor variouscriteria (e.g. discipline,technology)in the
SVC projectlist, but unfortunatelynot for learningforms or learningscenariosandteaching
functions,as,for example the further educationportal www.eTeaching.orgrovidesasa se-
lection offering.

What are the main (virtual ) learning forms ?

e_TeaCh'mg.OTg

t| -- duswahl - =

Lehrszenarien:

—- ahl --

“orlesung
Ubung
Tutoriurm

Praktikum

Projekt

Seminar

Betreuung
Ubergreifend / Sonstige

svC

All online courses, sorted by discipline
All online courses, sorted by ABC

Online courses by technolo

Online courses impulse phase 1st series
Online courses impulse phase Z2nd series - Auswahl — [V
Online courses consolidation phase 3rd series

Informationsvermittiung
Wissenserarbeitung

Uhen u. &nwenden
Wissenstransfer

Diskussion u, Austausch
Maotivation

Feedback u. Lernerfoloskontrolle

Figure 8: Documentation of Main Virtual Learning Forms

Thefollowing tableshowsanalternativefor exemplarilypointing outthe spectrunof relevant
eLearningscenariosBasedon numerousexpertdiscussionsield with eLearningprojectdi-
rectorsandemployeesn eLearningCompetenc&entrespnecanassumehatthe SVC pro-
jectsare mostwidespreadn the areaof supplementingand broadeningon-campusourses
(scenarios 4-6):

Digital Media 1 Instructor centred teaching with e-Media

Ein 2 Cooperative learning with digital learning resources and |
on-campus courses

3 Testing of learning success with e-Assessment

Eas asupplement to 4 Self-guided learning accompanied by e-tutorials
on-campus courses

5 Reflexive learning with discussion forums

Eas a significant 6 Case-study-based learning with web resources

broadening of on-
campus courses

7 Discovering learning with computer-based simulations

Eas a substitute for 8 Project-oriented learning with CSCW tools
on-campus courses

9 Tele-learning with video conferencing systems

10 Dialogue-based learning with a virtual classroom

Table 1:  Spectrum of relevant eLearning scenarios
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The useof standardearningplatformsis consideredanotherrelevantsustainabilityfactorin
the areaof technology.The evaluationof the SVC websiteindicatesthat the proprietaryin-
house developments demonstrate a very high diffusion rate:

What are the main technologies ?

Others ]

WebCT plus (animations, etc.) 8

WebCT

116

proprietary in house development 116

Zope with customizations []2
OLAT ]2
12

Hyperwave

SVC = 50 projects

Figure 9: Main Technologies of eLearning Projects

For theimplementatiorof forms of technology the questionrmustalsobe posedregardingthe
dominantformsthatwould supporithe increasingspreadof aninnovation suchaselLearning.
Only the BMBF reportaddressethis aspect.The favouredtechnologiesarereflectedin the
useof the learningforms: digital documentsand exercisesoftwarein the areaof multimedia
technologies as well as e-mail and discussion forums are most widespread.

What are the main technologies ?

Multimedia Technologies Communication Technologies

Virtual Reality 1

Intelligent Tutoring System i
Integration of tools ]

Video 1

Archive ]

Tutorial |

Hypermedia |

Simulations (interactive)

Animations (not interactive)

Exercise software

Documents (html, pdf) ]

Audio-Chat 1.7
Video-Conference 1.7
Remote-Control 1.7

Video-Transmission
Whiteboard 1
Application-Sharing ]
Groupware (e.g., BSCW) ]

Text-Chat |

Mailing list |

Discussion forums

E-Mail |

T T T T
0 1 2 3 4

3
o

1 = not important

BMBF = 223 project partners 5 = very important

Figure 10: Main Multimedia and Communication Technologies
Innovationsarealwaysaccompaniedby changedor the affectedindividuals.With the useof

eLearningthe questionthusariseswith regardto the changedor teacherandstudentsVery
concreteconclusionould be madefrom the BMBF study.Basedon it, theteachemworkload

12



increasedn paticular (far morethanthe studentworkload),which waspartially confirmedin
the SVC report as well. The student workload was not studied by the SVC.

What are the changes for teachers and

students?
Teacher ] ‘ ‘
workload for the 2.7
follow-up ‘ ‘ | SVC
Student workload |2.8 No. of Projects:
Massively bigger teacher workload | 5
‘ ‘ slightly bigger 2
Flexibility for 20 not bigger 9
teaching ’
T 1 ‘ ‘ For Students?
eacher
workload for the |3.4
preparation ‘ ‘ ‘
0 1 2 3 4
1 = highly reduced BMBF = 266 project partners
5 = highly increased SVC = 7?16 projects

Figure 11: Changes for Teachers and Students

If onecompareghe rangeof both sponsoregrogrammespne candeterminethatthe radiat-
ing effect of this type of financing is always limited:

Germanyabout3-5% of studentsandteachersn Germanyhaveparticipatedn eLearning
forms (J. Wedekind, Knowledge Research Centre TYbingen) in comparison to

Switzerland:about7.5 % studentan Switzerlandhave participatedin eLearningforms
(12,500 out of 165,500 students (according to the Swiss Federal Statistic Office, 2005)).

In conclusion the overridingquestionmustbe askedasto how likely it is thatthe SVC fi-
nanced eLearning projects will exist for as long and as sustainably as possible:

It is barelypossibleto makea well-foundedstatementiueto the scarceamountof infor-
mation.Unfortunately for example the questionsaboutthe goalsandthe added-valuef
the projects,which representhe useandmotivationof thoseinvolvedin the project,and
the ability to continuea projectafter the sponsoringfunds havebeendiscontinuedare
missing.

An above-averagaumberof SVC projectshave previouslywon the Medida-Prix,the
prizefor institutionsof highereducationn the areaof didacticteachingnnovationsin the
participatingcountriesof Germany Austriaand Switzerland.This is a signthata number
of lighthouseprojectswith a high qualitativelevel havebeendevelopedwhich demon-
stratethe didacticpotentialof eLearning.Winning suchanawardhasboth a financial ef-

fect on the continuationof the projectsaswell asa motivationaleffecton thoseinvolved
in the projects.

Howevertheselighthouseprojectsare often very cost-intensivewith regardto their pro-
ductioncostsand canthusshinetoo much, meaningthat they aretoo far removedfrom
currentpracticesor themto be ableto be realisedbwithout future financial sponsoring.
Within the scopeof the SVC it is unlikely that OdominaniearningdesignsQyhich would
be able to be more easily implemented on a broader scale, emerged.
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Thefollowing projectsareto be understoodvith big questionmarkswith regardto their
sustainability:

eLearning offerings as an optional non-binding learning offering,

expensiveindividually designedearningsoftwareprogrammeswhich leadto high
maintenance costs,

large projects, which could not agree on uniform standards

Finally onewould estimate- basedon the evaluationsdescribedabove- that of the SVC-
sponsoredgrojects,approximately20% could be transferrednto sustainablestructures,ap-
prox. 20% of the projectsstill demonstrate certainchancefor beingcontinued,over50% or
the majority of the projectsexhibit major hinderingfactorsfor their sustainabilityandthatthe
end of the term of 10% of the projects can already be anticipated.

2.2.3 CCSP Level: Sustainability of eLearning

In addition to the project-orientedsustainability,the system-orientedsustainability of

eLearningcan furthermorebe analysedwhich focuseson the comprehensiv@rganisation-
wide spreadof eLearningin the areaof teaching.As empiricalresearchresultsconfirm, the

developmentof supportstructuresis of central significancefor the further diffusion of

elLearning as an innovation.

Theotheractivitiesin the consolidatiorphasethusrelate,on the onehand,to the As-Is analy-
sis of the organisationamodelsof the CCSPsat the respectivanstitutionsand,on the other
hand, to the question of further support from a central coordination unit.

As-Is Analysis of the Organisational CCSP Models

Theresultsof this analysiswere presentedand briefly discussedt the SteeringCommittee
meetingon 19" May 2005.Basedon theseresults,one canseethat 5 variousorganisational
models for CCSPs are very widespread; they have been briefly outlined below.

! Please note that the given figures are based on assumptions according to the evaluated sustainability factors.
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Organisational Models of CCSPs

New part of
existing Unit

New or
restructured
Unit

]

Figure 12 Organisational Models of CCSPs

Network of
existing or new
Support Units

N

New Unit
of several
universities

N

Central
Support Units

Decentralised Unit
at Departments

Organisational
Model of CCSPs

Characteristic,
Example

Advantages

Disadvantages

Anchorage in existing

efficient use of

low stability of

(100

University of Zurich

New part of structures by integrating| resources, using| structures
existing Unit . . .-
new tasks, e.g., new synegies, (sugainability)
position in central sup- | - fast approach (n¢ - position con-
[ port unit. restructuring nected to dexter
Example: "one-person- needed) nalO funding
solution™ (e.g., SvC project chaacter
coordinator at UAS). with implemented
time limit
New Unit devoted to demonstrates higher costs, per-
New or " . . . . . . .
restructured innovations in learning high commit- sonne_l-ln'Fenswe
Unit Example: eLearning- ment of the (considering
Center as new Support |  university man- economies of
Unit at the agement scale)

higher stability
of structures

less coordination
duties

lower synergies
with other support
units, more over

lapping.
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Network of
existing or new
Support Units

(100

New Network of support]
units, integrating new
sewvices

Example:

LearnTechNet at the
University of Basel

High internal
commitment,
high attention,
higher stability
of structures
pooling of re-
sources, less
overlapping.

higher costs for
restructuring,

higher coordina-
tion duties, less
clarity of
responsibilities.

New Unit
of several
universities

(100

New (regional) Unit
providing services to
several universities
Example:

Regional Unit, e.g. eLab
USI/ SUPSI

Efficient use of
resources, using
synegies, pool
ing of resources,
High attention of
new structure.

coordination costg

frictions possible
(e.g., different
cultures, auton-
omy of universi-
ties)

Central
Support Units

Decentralised Unit

at Departments
ST

Decentralised Support
Units at departments
Example:

AUM at the medical
department
(University of Berne),
Self-study Team at
the Insttute for
Educational Manage-
ment(University of
St.Gallen)

Higher accep-
tance by the de-
partments,

by the colleague
from the same
discipline,

top management
commitment

strategic anchor-
age (if profesor
as promotor, see

HSG).

Less integration
with central units,

Higher coordina-
tion costs.

Table 2:

Organisational Models of CCSPs

As-Is Analysis: Priorities of a Central Coordination in a further Funding Phase

The As-Is analysisalsotouchedon the questionasto which centralsupportpossibilitiesthe
CCSPsneedin orderto be ableto implementthe sustainabity of eLearningthroughoutthe
entireorganisationThe resultsof the monitoringthatwasperformedwereusedfor this pur-

pose:

Monitoring Results: Feedback of the Project Leaders:

Fundingafter 2007 (maintenancef projects,rewardsfor successfuteams,a special
grant, according to reached goals),

Technical Platform at a national level; continuity of the existing platforms,
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Real OVirtualCampusOfor foreign students(AAl), commonmarkeing (Vision and
Mission SVC, course catalogue, Swiss Quality Seal, exchange of modules),

Support: centrally organised consulting access, legal advice, etc.,
Exchange of experiences and results.
Monitoring Results: Feedback of the CCSP Leaders:

Fundingafter 2007 (maintenancef existing projects,launchingnew projects,assis-
tance for further funding),

Support:eLearningPortal(e.g.,accesso SVC courses)clearervision, goalsof SVC,
provision of services for CCSPs,

TechnicalPlatformat a nationallevel, commoninfrastructurefor exchangingnodules
(clearinghouse),

Exchangeof experiencespublicationof the actualoutputso far, networking,community
of experts.

Final Remarks of the As-Is Analysis:

The Competenceé&entresrepresenthe main catalystfor eLearningat Higher Educationin-
stitutions(HEI). The further developmentjmplementationand integrationof eLearningin
teachingandlearningat HEI would not be feasiblewithout the supportof the CCSPs.They
haveanimportantrole in linking the strategyof the universitymanag@mentwith the manifold
eLearningprojectsandto promoteinnovationsin learningwith an orientationto quality de-
velopment of teaching and learning at HEI.

Strategic Anchorage:
Rectorates, Promotors

CCSPs as catalysi
for the diffusion,
integration & leverage
of eLearning

integration in support
structures and in
quality development
(course evaluation)

Organisational
Models of
CCSPs

Integration in teaching:
Departments, Professors,
restructuring of courses

Figure 13: Central Role of CCSPs

The following shortcomingscan be observedwvhich represenpotentialdangerdor the sys-
tem-oriented sustainability of eLearning:

Missing standardsforms for organisingCCSP(oftenstill projectcharactercommitment
by university management is open),
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oftenthe strategicalignmentto the universitystrategyis missing,(the favouritestrategyis
"stretchingthe mouldOslow not radical changes)selectiveuseof eLearningin projects,
but the daily use of eLearning is still not widespread,

eLearningis often not combinedwith the Bolognareform,the secondnnovationprocess
with greaterinnovationpower (strategicuseof ICT andtakethe proactiveadvantagef
the major reform),

acceptancavithin the institutionsis still open,in particularat the institutionswithout an
explicitly formulated strategy and organisational anagerof the CCSPs.

Consideringthe extremetime pressureuntil the end of 2007, further supportis neededor
mostof the centressetup with the startof the SVC-consolidatiorprogrammeWithoutfurther
funding,the organisationabnchoragef someCCSPgsemainsin a very precariousstate.The
CCSPs can be clustered in:

"A" = sustainability is definitely in severe danger (red), about 3-5 CCSPs,

"B" = sustainabilityis to someextentuncertain(yellow), the know-howandthe services
required are not completely developed, main group

"C" = sustainabilityis certain(green),eventhoughthereis a needfor additionalknow-
how transfer: about 5 CCSPs, the "big ones", strategically ancGQ8es

Thelossof someCCSPswould finally meanthaton the onehanda consideable amountof
fundingin the SVC consolidationphasecomesout asbadinvestmentandon the otherhand
the alreadyinitiated impulsesfor developingthe quality of teachingsuffer a tremendouset-
back at the concerned HEI.

Without the efficient and effective supportby the CCSPs,the maintenanceof existing
eLearningprojectsaswell asthe entiremanagementf eLearningat HEI would bein danger.
This mustbe avoidedas studentsareincreasingly'native" to informationtechnology.Even
studentswho are still technology"immigrants”increasinglyfind IT a fundamentabpart of
their environmentConsequentlystudentsexpectto learnin technology-enablebtarningen-
vironments.Without concertedsupportin the time remaining,the continueddevelopmenbf
eLearningasan instrumentfor quality improvementn teachingandlearningaswell asthe
orientationon future studentneedsand positive learningoutcomeswould grind to a halt at
mostHEI. Thetransferactivitiesplannedplay animportantrole in securingong-termeffects
from the resources invested in the SVC programme so far.

2.3 Formulation of a Strategy

2.3.1 Overview: Goals, Methods

Thegoalof this phasewasto give supportin the developmenandformulationof a strategyin
orderto be ableto supportthe integrationof eLearninginto the HEI in an additionalSVC
sponsoringohase At the sametime, the strategicorientationwassetasthe normativegoal in
orderto improvethe qualitativedevelopmenbf teachingandto supporta new teachingand
learning culture at HEI, based on student-centred learning.
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For this area,the methodof the process-orientedonsultingapproachwvas primarily usedin
orderto beableto developthe SVC strategypaperin editingcycles.Thefollowing stepswere
undertaken for this development phase:

Interviews of the steering committee members,
Stakeholder analysis during preparation for the SVC Days,

Preparatiorof input anddiscussiorduring the SVC steeringcommitteesandthe phone-/
e-mail communication between the meetings:

20" of January, 2006 (consolidation results as a basis for the strategy)
14" of March, 2006 (SVC days)

19" of May, 2006 (input strategy,1% draft of strategypaper),building of a taskforce
devoted to the strategy formulation,

Feedbackon the paper by Christian Hohnbaum and Urs Groehbiel "Mes-
sage 2008.doc",

21% of July, 2006 (2" draft of strategypaper),in advancefeedback-rounavith the
task force: Ch. Hohnbaum, M. Jufer and F. FIYckiger,

22" of September, 2006 (already discussing switch in strategy)

Unfortunatelyat the SVC steeringcommitteemeetingsonly a shortamountof time wasal-
lowed for holding a strategy discussion, such that this process turned out to be quite difficult.

2.3.2 Results of the Process and Outlook
The results of the consulting process can be found in the annex:
Cornerstones for next steps after the SVC (Annex 1)

StrategyPaperfor SVC SteeringCommittee21%" of July 2006: Technology-enhanced
Learningon SwissCampusPromotingContinuousQuality Improvemenif Technology-
enhanced Teaching and Learning at Swiss Institutions of Higher Education (Annex 2).

Someof the main resultsof the recommendationfor the strategydevelopmentre outlined
below:

Starting Point and Context:

SVC hasbeensuccessfuin achievingthe maingoalsduringthetwo differentphasespamely
settingimpulsesfor newapproachesf technology-enhancet@achingandlearningandstart-
ing the consolidatiorof structuresn orderto reachsustainabilityin theinnovationstriggered.
Thereis animpressivepotentialof eLearningexamplegeadyfor broadertransferanddiffu-

sion coming out of the projects funded by the SVC.

At the SVC daysin March 2006, Prof. Dr. Paul Bacsich(Consultantin Benchmarking
eLearningandDirector of Matic Media Ltd., GreatBritain) presentedis resultsof a bench-
markingstudyin which he comparedhe effectivenes®f nationalfunding programmesn 7
Europearcountries Accordingto Prof. Bacsich'sstudy,the SVC programmecanbe seenasa
success and as a benchmark for other national programmes.
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A positivedecisionon a newfunding programmewould haveled to a subgquentdistribution
of the SVC resultsaswell asto a further quality developmenbf technology-enhancegach-
ing andlearning.As it is the casewith mostinnovations(evensuccessfubnes).the diffusion
is confinedto innovatorsandearly adopterslt needsspecificeffort to transferthemto awider
practicein orderto avoidthembeingforgottenor neglectedRecentexperienceslemonstrate
that all-embracingtheoriesaboutuniversity developmentind quality assuranceare gaining
importance.The challengefor most Swissinstitutionsof highereducationright now is to
bring togetherand bundlethe differentinnovationprocessesriginatingin the BolognaRe-
form. The CCSPscould take overthe role of integratingthe innovationstreamsesponsible
for quality managemenissuesin termsof implementingthe BolognaReform,teachingand
learning dramatically changes at Swiss institutions of higher education.

At a curriculamacro-levelthe main changes for the desigrstfdy programmeare:
interdisciplinary, module-based studies, more research-based teaching and learnin

output-orientedinsteadof input-oriented)organisatiorof studiescalculatingworkloads
for students and teachers.

At a micro-levelthe main changes for the desigrcotirsesare:

student-centredinsteadof teacher-centredpgarning, strengtheninghe importance of
self-regulated learning (in the context of preparing students for lifelongriedyr

technology-enhance@achingandlearning:usingthe potentialof informationandcom-
municationtechnologiedor integratediearning (designingeffective learningenviron-
ments).

The changeslescribedmply thatstudentsandteachersarefacedwith a new cultureon cam-
pus:on the one hand,new objectivesand competenciege.g. compet@ciesrelatingto self-
organisedearning,teacherasfacilitators)areaddressedyn the otherhand,newteachingand
learningmethodshaveto be consideredA new cultureof teachingandlearningrequiressub-
stantialchangesn organisationsThesedevelopmentghallengeSwissinstitutionsof higher
education with new demands.

Strategic Agenda: Overall Goals and Expected Results

Nine yearsafter the creationof the SwissVirtual Campus,a learninginfrastructureexists.
However,muchwork remainsto be doneon the moresignificantchallenge- finding waysto
ensurethat people,pedagogyandtechnologysupportstudentsuccessTo addresghat chal-
lenge,it is recommendedo adoptthe missionof "AdvancingLearningThroughlT Innova-
tion". Themissionof the SwissCampusProgrammeis thento createnewlearning environ-
mentsthat harnessthe power of informaion technologyto improvethe quality of teaching
and learning.

Main Implementation Strategy

A paradigmshift of the Programmeé'SwissCampus'hasbeenrecommendedsthe mainim-

plementation strategy with the following indicators:
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from SwissVirtual Campusto SwissCampus(showingthe relevanceof the "real can-
pus”),

from "separate'eLearning-productt integratedearningwith focuson a"new learning
culture”,

from the production of eLearningcontentto quality improvementof technology-
enhanced teaching and learning

from input- to output-orientationin termsof funding by reachingmilestonesgeveloping
strategy and clear outcomes at the institutions,

from project-fundingto university/CCSP-fundingtnstitutionscooperatingvith CCSPs
are responsible for strategy and organisational development,

from Learning infrastructure to strategic improvement of teaching and learning

from bottom-up-development® top-down-anchorageesourceallocationaccordingto
the strategy,

from individual innovatorsand early adoptergo institutional transformationand deci-
sion- makers,

from a"one-serves-allapproactho "differentiatedapproaches"autonomyof institutions
as the highest principle but with clear incentives for codjoeratrategies.

Implementation: Measures and Approaches

Giventhe objectivesoutlinedabove the following four approachesavebeenrecommended
by the task force and outlined in the stpt paper:

Strategic and pedagogic support,
Technical support: National Platform,
Transfer programme for the valorisation and diffusion of advancedrgar

Participating in European project initiatives.

Final remarks to the strategy development and outlook:

Sincea follow-up programmeto the SVC is not supportedany longer,the manifold conse
guences should not be neglected and the following intgitaseem to be likely:

As to the consolidationof the Competence&Centresfor Serviceand Production(CCSP),
further supportis neededt leastfor mostof the centressetup with the startof the SVC-
consolidationprogramme Without further funding the organistionalanchoragef some
CCSPsremainsin an uncertainstatus.Without efficient and effective supportby the
CCSPs the maintenance of existing eLearning projects would be in danger as well.

Thelossof someCCSPswould finally meanthata considerablemountof fundingin the
SVC consolidationphasecomesout asfalseinvestmentFurthermoreijt would meanthat
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alreadyimplementedniatives for developingthe quality of teachingwon't be pursued
any-more at the concerned HEI.

The 4" projectseriescould not reachthe samequality standardssthe othertwo project
series with repect to equal opportunities.

Theterminationof the funding might beinterpretedasa failure of the SVC programmen
the internationalarena.Therisk is in drasticallydamaginghe up-to-nowexcellentinter-
national reputation.

Due to the surprisingand definite decisionto discontinueSVC beyond2007 by the CRUS,
thedirectionof the SVC mandateshouldbe changedmmedately asalreadydiscussedvithin
the proposal for the mandate prolongation.

SVC Mandate SVC Mandate Prolongation
originally planned til Nov. 06 starts Sept. 06 BEnd 2007
Strategy Development Immediate Transfer Support
Process-oriented consulting | dance Process-oriented consulting
Main result: Main Result:
b Strategy paper _ b Knowledge repositories
Radical .
P Continuous support Result (Documentations)
(SVC days, feedback on Change b Continuous support
monitoring process, etc.)
Support for the CCSPs:
Support for\the CCSPs: — D Short-term focus,
b alonger&erm focus, Priority B Know How Transfer,
b Strategy Development Switch Strategy Implementation
b (Survival Tactics)

Figure 14: Immediate switch of the SVC Mandate

3  CCSPs: Organisational Development

3.1 Overview: Goals, Methods

The secondmandatdfocusaddressethe supportfor the CCSPsasthe main catalystfor the
integrationof eLearningat HEI. The goal of this phasewasto find answerdo the following
guestionsn cooperatiorwith the eLearningprojectleadersand CCSPleaderdseeSVC man-
date proposal 8of November 2005, p. 7):

How canelearningbe integratednto the overall strategy of teaching and learning at
institutions of higher education?

Whatfactorsinfluencethe sustainability of eLearning with thefocusof university-wide
implementation?hat are practicableguidelinesandrecommendation®r the responsi-
ble implementers?

As afurtherperspectivethe following questionhasalreadybeenconsideredspartof aman-
date polongation :
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¥ How cantheytransfer and apply the SVC strategy(generic)frameworkinto their uni-
versity setting (developing their specific framework)?

The following methods were selected for the joint collaboration with eLearning experts:

¥ Individual conversationsnd selectedinterviews,while at the sametime making sure
therewasa mixture of Universitiesof Applied Sciencege.g.UAS Solothurn,UAS Win-
terthur) and Universities (e.g. University of Zurich, University of Basel, etc.),

¥ Expert workshops during the course of the SVC Days,

¥ Case study analysis in an international context.

Thetimetable phasesgoalsandmethodshaveonceagainbeentakenfrom the SVC proposal
(seeSVC mandateproposall8” of November2005,p. 9) andthe summarisedesultscanbe
found in the corresponding sections:

Timetable
Nov.-Jan.06

SVC Steering
committee
meeting,
January 20™,
2006
Jan.-Mar.06

SVC Steering
committee
meeting,
March 14",
2006

SVC Steering
committee
meeting, May
2006

SVC Steering
committee
meeting, Sep-
tember 2006

Figure 15:

3.2

Phase

Consolidation IT

Developing Inte-

gration Strategy
svC

Consolidation II

Developing Inte-

gration Strategy
sve

Strategy Devel-
opment

Strategy Devel-
opment

Goal

Reviewing existing
evaluation data

Developing SVC

integration strategy,

1 draft

Reviewing existing
evaluation data

Developing SVC

integration strategy,

2" draft

Applying the ge-
neric SVC frame-
work

Applying the ge-
neric SVC frame-
work

Method

Analysis of evalua-

tion data, analysis
of the contextual
factors

Interviews,
Validation by SVC
steering committee
on request

Analysis of evalua-

tion data, analysis
of the contextual
factors

Interviews,
Validation by SVC
steering committee
on request

usability testing
with selected ex-
perts, Workshop
with competence
center leaders
usability testing
with selected ex-
perts, Workshop
with competence
center leaders

Deliverable

Status Report, clus-
tering different
“types” of Institu-
tions and compe-
tence centers
Consolidation I
results. Discussion.

2.1. Results of the
Consolidation Phase

Status Report, clus-
tering different
“types” of Institu-
tions and compe-
tence centers
Strategy Paper:
integration strategy
for the moderni-
zation of teaching

3. CCSPs:
Organisational
Development

Specific CQI
framework, ques-
tionnaire deduced
from the frame-
work

Specific CQI
framework, ques-
tionnaire deduced
from the frame-
work

not relevant anymore due to the
changes - shift of the mandate
(2nd proposal)

Goals of the Mandate Foci Il: Organisational Developmen

3.2.1 Overview

Results of the Process and Outlook

In variousstudiesandresearchreports,influencingfactorshavebeenidentified, which en-
courageor hinderthe sustainedmplementatiorof educationalnnovations(Betts,1998;He-
bert,2003;Owston,2004;Pajo& Wallace,2001; Schsnwald,Euler,& Seufert,2004).This
makesit clearhow high the hurdlesreally arein practicefor actuallybeingableto success-
fully anchorinnovativemeasuregor the long term. In conversationsvith the leadersof the
CCSPsandeLearningprojectdirectors the following wasalsoconfirmed:asgatekeeperdor

eLearninginnovations,the teachersare a centralcritical succesdactor for the sustainable
anchoringof eLearningat institutions of higher education.Howevera Ogood@Learning
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productby no meansOspeakor itselfO The activitiesof supportunits play a very significant
role in the successful use of eLearning at organisations.

A processs recommendedyhich consistsof four stepsandis basedon fundamentaprinci-
ples of didactic measure planning:

Deriving competence requirements in eLearning scenarios

Identification of the As-Is status (target group analysis)

Selection and firm establishment of measures

Specification of the measures portfolio

Themeasureslevelopedn collaborationwith eLearningexpertscanbe brokendowninto the
following eight areas:

All measureshatplay arole in ensuringthatrelevantinformationabouteLearnings broadly
communicated (information via print media or internet, newsletters, brochures)

Measuresvhich pertainto the attitudelevel andwhich leadto teacherdecomingmoreinter-
estedcuriousandopentowardsthetopic of eLearning(within the frameworkof a communi-
cations strategy: e.g. marketing, events, sweepstakes E )

This particularly has to do with incentives that lead to teachers becomingmohesd in the
areaof eLearning(announcesLearningprojects,awardpremiumsfor good projects/ or im-
plement project fundraising)

This includesall typesof organisedmeasuresvhich impartknowledgeandskills in various
formats and levels of intensity, for example courses, workshops, presentations E

Measuredor monitoring,securinganddevelopingquality supportthe acquisitionof compe-
tence within the scope of certifications or accreditations.
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Measureghroughwhich the teachersaresupportedn the planning,developmenandimple-
mentation of eLearning, so that competence can be developed

All measureshat supportcommunicatioramongteachersaaboutnew forms of usinginstruc-
tional media, i.e. encourage meetings between colleagues, set up work groups E

Measureswhich play a role in ensuringthat the participantsbecomeinvolved and take on
responsibility (OProcess OwnershipO)

Figure 16: CCSP-Measuresfor the CompetenceDevelopmentof Higher Education
Teachers

Hereonemustnotethatit is possiblefor concretemeasureso be assignedo completelydif-
ferentareas A workshopon thetopic of OLearnindPlatformsOfor example canserveasboth
informationand marketingaswell asnetwork-buildingor qualification. Thusin the follow-
ing, the basicfunctionsof the measureareaswill be systematisedwhich canthenbe con-
vertedinto concretemeasurest variousintensities.The systematisatioshouldthereforeact
asanaid for beingableto planandanalyticallyarrangeconcretemeasuredt alsois usefulfor
examining where an institutionOs measures portfolio has its strengths and weaknesses.

3.2.2 Measure: Provide Information

In orderto supportthe useof eLearningjnformationabouteLearningmustbe providedto the
targetgroups.In thefollowing, possiblemeasuresvill be presentecndsystematiseth more
detail. It will thusbecomeclearthata decisionmustbe madeasto which informationshould
be createdor provided(Omaker buyO) Furthermorethe significantquestionarisesasto how
the variety of information on this topic can be compiled.

Objectives:

In the measureareaOProvidénformationQprimarily factualinformation on the subject of
eLearningwill be communicatedAt the sametime, eachpieceof informationwill always
carry an emotional message as well, which can contribute to developing attitudes.

Structural Aspects
Information about eLearning for developing teacher competence can relate to
general information about eLearning (techniques, didactics etc.)
teaching materials and learning resources available on the internet

eLearning technologies and services available on campus
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GeneralinformationabouteLearningshouldbe obtainedexternallyfrom a singleinstitu-
tion of highereducationjf atall possible.The amountof effort andthe expenseseeded
for editorial supportandthe updatingof correspondingpagesseemto be unreasonably
high. GeneralinformationabouteLearningcanbe intelligently tied to informationabout
local activities and services.

Theindividual interestgegardinggenerainformationaboutelLearningareheterogeneous.
Forexample the humanitiesandsocialsciencedavedifferentlearningculturescompared

to the engineeringor naturalsciencesandarethereforetied to differentteaching-learning
scenarios.

Informationaboutthe availability of subject-specifiteaching learningmaterialsn oneOs
own subjectareais especiallyimportantfor the individual teachersThis informationcan
be provided through links to appropriate portals.

Informationon eLearningtechnologiesandservicesavailableon campuggenerally pertain
to different(central)institutions.The presentatiorandstructuringof correspondingnfor-
mationshouldnot follow thelogic of theinstitutions®@rganisationbut ratherthe logic of
the customerOgrocessesThe organisationaktructurehidden Obehind@he solutionsto
the problems is irrelevant for the customer.

The availableinformationshouldbe compiledfor the teachergargetgroupandthe topic
of OlnstructionaSupport®n a centralinformation pageon the internet,wherethe infor-
mationon all currentserviceswill be centrally managedandregularly updated(single
point of information).

It is the informationdistributedovertheinternetthatactsasthe ObusinessardGor every
institutioninvolvedin eLearninglf thisinternetpresences not convincing,thentheusers
of theinstitutionwill attributeit with little competencén the subjectof eLearningbeven
before they become better acquainted with it.

Case Study Example

E-advicecolumnat NortheasterrUniversity: thereis an OAdviceColumnQCat Northeagern

University which sendgips on thetopic of teachingon aregular weekly basis.The newsletter
canbetracedbackto theinitiative of a supportgroup,which sendghesetips underthe pseu-
donym Jonas Chalk.

3.2.3 Measure: Communicate Attitudes

The useof eLearningin teachingdependson oneOinterestand willingnessto engagein
eLearning At the sametime, attitudesalsodevelopin the discussiorabouteLearning.Thatis
why the measureareaOCommunicatattitudes@s particularlyrelevantfor attractingnewtar-
get groups.

The significanceof informationis generallyrecognisedat institutionsof highereduation,
howeverthe significanceof marketingcommunicationis generallyunderestimatedOlInfor-
mationQs providedabout(new) servicesand products but the Omarketingéharactef the
mesagess misperceivedThusthe serviceis not madeattractiveenoughfor the potential
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cugomer;theinformationOasuchQloesnot reliably generateenoughattractivenesandde-
mand.

Objectives:

For the long-lastingdiffusion of eLearningon campusit is not enoughto merely inform

teachersaaboutelLearning;interestfor the subjectmustbe awakenedand a positive attitude
aboutthe subjectmustbe developedChoosingto usenewforms of eLearningin teachingby

no meanggoeswithout saying,but insteadremainsprimaily anindividual considerationThe

individualsmustthoroughlyaskthemselvesvhy they shouldgive up their previouspatterns
of teachingandintegratenew elementsnto their repertoire.Changingattitudesconnectedo

this takesplaceslowly andrequiresnumeouscyclesof experiencewhich regularlydecide
whether the personOs interest can be sustained.

On the one hand, thereare individuals who are and remainfundamentallyfor or against
eLearning Howeverfor mostpeople the attitudetowardseLearningis generallylessOrigidO.
Theindividualsarenot simply for or againsteLearning but insteaddevelopan attitudeover
the courseof time, which changesdependingon experienceandis influencedby external
factorsandexperiencesThe developmenof an attitudeis thustheresultof a learningproc
ess.

Structural Aspects

The measuregor developingan attitudesupportthe developmenbf competenceon an
affective level and contributeto gearingthe teachers@ttentionandinteresttowardsthe
subject of eLearning.

A positive attitude towards eLearning does not automatically lead to a goal-oriented use of
eLearning A numberof interveningvariablesinfluencethe relationshipbetweenattitude
and behaviour with regard to eLearning.

Variousaspectsarerelevantduring attitudedevelopmentbasedon the phase®f attention
given to eLearning.In the pre-contactphase(OPre-salesQhe personmustfirst be at-
tractedto be generallyinterestedn eLearningandin the usagephase(OAfter-sales@e
person must be convinced of the eLearning services available.

Labelling productsand serviceshasa signalling characterand contributesto devdoping
an attitude.

The subjectof eLearningshouldreceivea consistentook andfeel in the communications
strategybothin print mediaaswell ason thewebinterfacein orderto increasdherecog-
nition value (also business cards, templates for written documents, document folders E).

New instrumentsandwaysof communicationpeyondprint materialsandinformationon
the internet,shouldbe createdwith a marketingnaturein orderto affectively addresshe
target group.

An effective startingpoint for marketingwould be OSuccesStoriesQied to individuals:
goodexamplesanmustbe madevisible. Descriptionsof concretecasesgxperiencesprod-
ucts or implementation scenarios are especially convincing.
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Professionatonsultingandsupportfor the communicatiorstrategywould be particularly
helpful, sincemarketingcommunicatiornis geneally not the corebusinessf the central
support institutions.

Case Study Examples

Namecompetitionfor the newly introducedearningplatformat the University of St. Gallen,
which involved both studentsandinstructors Todaythe nameCStudyNettasbeenvery well
acceptedandestablishedE-StarterKit asawelcomepackagdor newemployeest the Poly-
technicNorthWest:the eLearningcentreis regularlyinformedaboutthe hiring datesof new
employeesFurthermoretheseindividualsare also contactedby telephoneduring their first
work week to welcome them and offer short-term support for e-Services.

3.2.4 Measure: Increase the Willingness to Take Ac  tion

Evenwith availableinformationanda positiveattitudetowardselLearning the willin gnesso
actuallytry or implementeLearningis still not automaticby any means.Therefore the fol-
lowing is concernedvith the questionasto whetherandhow the willingnessof instructorsto
implement eLearning innovations in their own teaching can be positively influenced.

Objectives:

Thesemeasuresim at motivatinginstructorsto try and/orpermanentlymplementeLearning
innovationsin their own teachingbwith the goalthatinstructorsacquirecompetencies this
way.

Finally, the measuresn the areaOlncreaséhe willingnessto take actionGshouldhavethe
resultthatthe membersof the organisatioremphaticallylearnaboutthe organistionOgjoals
andthink aboutthe contributionsthey could maketo fulfilling thesegoalsin their field. The
ultimategoalis for asbroadof a groupof membersof the organistionto becomeengagedn

the subject matter and therefore develop competence themselves.

Structural Aspects

Scholarswork within the frameworkof a systemthat spansnstitutionsof highereduca-
tion andoftenthe internationalacademiccommunity,which significantly influenceanin-
dividualOgareerchancesthus strongly shapingoneOsehaviour.In the view of the af-
fectedindividuals, the social and/orinstitutional framework of a OHomelnstitutionO
provideslittle gratificationandthereforefew opportunitiesfor influencingits membersO
willingness to take action.

Theinstitution of highereducationhowever,haslimited possibilitiesto influencethe in-
structors@illingnessto take actionthroughmonetaryand non-monetaryincentives.Un-
fortunatelytheyareoftennot usedin a sufficiently goal-orientednannerfor awillingness
to takeactionto developandfor thesestrategiancentivesto be ableto providereasonable
support.

(Up to now) monetaryincentiveshavelessto do with personalprofit-sharingbut rather
with donationdo institutions.For along time they weregrantedindividually for projects
in connectionwith anapplication,which wereeithernot further examinedwith regardto
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fulfilling goalsor were sanctionedThe (subsequentawardingof premiumsfor results
oncethey havebeenachievedis becomingmore significant. This belateddisbursement
canbe consideredo be morebeneficial.lt strengthengjoal-orientationpersonakespon-
sibility in the sense of acting in a business-like manner and maintaining motivation.

Measuresvith a competitivenature(suchasbidding proposalsawardsetc.) demonstrate
their effectsnot only throughthe awardedprize andits scope but alsothroughthe overall
procesgsubmissionappraisalseletion, presentationawardetc.),which shouldsignalise
Oattention@nd Oappreciation® carrying out the measurepne shouldthereforeplace
greatemphasion the quality of theseprocessedecausehey communicatehe impor-
tanceof the whole measureThe disbursalor awardingcan be stagedas an event.The
awardingof sucha prize or the disbursalof premiumsshouldhaveashigh a priority as
possible and be publicised internally.

Non-monetaryincentivescanproveto havea higherdegreeof effectivenessn thelong
run thanmonetaryincentives howevercostsarisewith non-monetaryncentivesaswell.
Non-monetaryincentivescanonly be successfuilf they areavailablein connectionwith
necessary expenses.

Intensifying the use of eLearningcan be codified within the framework of objedive
agreementsTheseagreementsanbe madewith organisationalnits and/orhierarchical
levels as well as with individuals.

Case Study Example: Incentive Systems at the University of Berkeley

In an examplemadeby UC Berkeley,the intensityandrangeof lines of actions,which suc-
cessfulinstitutionsof highereducatiorwork with, canbe clearly followed. In the areaof ap-
plication-basedunding allocations,the university issues,for exampleOMini-grants@nd
OClassroonTechnologyGrantsOwhich are intendedfor smaller mediaprojectsbetween
1,000and3,500USD. For accomplishment-basddndingallocationsthe universityissuesan
OEducationdhitiatives AwardOwhich honoursinnovativeteachingmethodsandalsotakes
eLearningnto considerationThis focuseson pedagogicainnovationandthe developmenof
a clear added-valueand new qualitiesfor the universityOsfferings and accomplishments.
Furthermorejndividual accomplishments teachingarealsorecognisedthey arehonoured
with one-time bonus payments of 10,000 USD.

3.2.5 Measure: Offer Advisory Support

Thetargetgroupof teacherss characterisethy a high level of self-instructionacompeence,
they areaccustomedo independentlyearningnew material. Howevertherearealsohurdles
that aredifficult for the individual to overcome,andcanleadto a quick loss of interestin
eLearning.Advisory supportis needechere.lt shouldserveto makesurethatthe necessary
competence is developed and can be successfully applied in practice.

Objectives:

Advisory supportshouldbe usedto ensurethatteachersacquirenecessargompetencelt has
alreadybeenmentionedthat one could questionwhetherOadvising@akessenseat all or is
efficient for the targetgroupdiscussedhere:learningnew materialandmethodsandworking
on new subjectareason oneOswn correspondso the self-conceptiorof a scholar.Advising
doesnot Osell@self on its own within aninstitution of highereducationgvenif it is offered
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without transferringthe coststo the customer So why shouldadvisorysupportbe offeredat
all?

Structural Aspects

Advisory supportis a significantbuilding block preciselyfor developingOskills@sa sig-
nificant elementof competencén the areaof eLearning.In orderto makesurethatskills
areacquired,OadvisonsupportGnustbe appliedsuchthat mediaconceptionandimple-
mentationarenot OhandedverCto a centralinstitution asa produdion order,but instead
that cooperatiordevelopsbetweenteachersandthe serviceinstitutionin which the work
is shareddevelopingthe competencef teachersequiresthatthe custometbeinvolvedin
the implementationof mediaprojects.A pureorder-basedelationshipbetweenteachers
andthe serviceinstitution doesnot ensurethatthe personreceivingsupportwill develop
competence.

Conflicts can be expectedvhenthe teacherhasdifferent expectation®f the Oadvisory
supportOthe customemprobablyexpectsmplementatiorto be takenover by the service
institution. For this reasonthetypesof sewice offeringsmustbe clearlycommunicatego
that no false expectations arise.

The employeesn the serviceinstitutionsmay also havedifferent expectationganda dif-
ferentself-conceptiorof their job. They arelikely to feel morelike O@velopers@nda
mediaagency.Theideathattheir institutionis responsiblendultimately very crucial for
developingthe competencef their customergasOteacherdor the OteachersGi8)likely
to be unfamiliar to them.

Consistentlyfocusingthe supportareatowardsthe ideaof Odevelopinghe competenceO
of teachingpersonnel academigersonnels a fundamentakhdlenge b and provides
enoughreasonfor conflicts. It shouldbecomeclearthat developingthe competencef
teachingpersonnetanbe seenasoneof the decisive,strategicchallengedor the institu-
tion of highereducatiorasa whole. The productionof mediais likely to beimportant,but

it is ultimately only a communicatingelementthat canbe usedpreciselyfor supporting
this competence development.

An initial consultationin the pre-contacphaseis directedat individualsand attemptsto
overcomeexistinghurdles(lack of information,knowledge skills). It shouldbe setup to
be moreproactivethanreactiveandlook specificallyfor individual teacherdo conductin-
formational briefings.

In the conceptionand developmenibf media,one shouldfocus primarily on scalable
sewices,which canbe presentedo a broadgroupof teachersFor this reasonnetwork-
basedsupportofferings shouldalso be included (FAQ lists, step-by-stegnstructions,
Oshowcasefor OgoodpracticeO)lntenseinvolvementwith individual projectsis prob-

lematicwith regardto the overall goal of developingbroadcompetenceand effectively
anchoring eLearning.

Case Study Example: STARS Programme at Wake Forest University

STARS (StudentTechnologyAdvisors) follows the approachthat studentsand instructors
both becomeinvolved and supporteachotherin usingeLearningin teaching.Studentswith
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technicalknow-how serveas co-trainersand advisorsfor instructorsand accompanythem
during an entire semesterAdvancedfirst-year studentsstudentsn the secondhalf of their

studiesandjuniors canapplyfor a positionasa STAR. If theyareselectedduringtheir final

yearof studiestheywill accompanyndividual faculty membersn variousdepartmentand
work togetherwith themto developsolutionsfor adequatelyimplementingtechnologyin

teaching Beforethe semestebeginsandin staff meetingsduring the semesterSTARS are
qualified by certified trainersfor the newest,university-relevansoftwareapplications.The
programmas directedby the WakeForestUniversity Information SystemsSupportand Out-

reachServices,a centredevotedto developingthe mediacompetencef studentsandin-

structorsequally. STARSareresponsibldor accompanyingndadvisingtheir faculty mem-

berwith regardto technologyapplicationsor teaching.University instructorscanapplyfor a

STAR online by specifically providing project information aboutthe goalsthey wish to

achievewith their STAR. Studentscanapply online for a STAR positionin the sameway.

The STAR assistsn the realisationof the university instructorO&leasthroughtechnology
which supports teaching. STARS and instructors act as colleagues in this process.

3.2.6 Measure: Encourage Exchange

The measureareaOEncourag&xchangeasto do with all activities that are directedat
communicatiorbetweerteacherandat building networks,andthereforeconcernghe areaof
OinformalearningOExperiencesrom colleaguesare muchmoreconvincingandmakemore
of animpressionthaninformationthatis OdidadtallyOpreparedand madeavailableto the
teachersThe Oexchangedbesnot necessariljhaveto focusonly on eLearningtopics, but
insteadhasthe deepemeaningof building socialnetworksat oneOswn institution of higher
education.The teacherscanturn to thesecontactsin their social network whenthey have
guestionswish to cooperatewith a colleagueor if they, for example,simply wish to vent
their frustraion.

Objectives:

The measuresiim to supportteacherexchangeon the subjectsof teachingandelLearningas
well asbuild a socialnetworkwithin andbeyondthe institution of highereducationThe ex-
change of information in these networks can be encouraged through:

general information: eLearning approaches, eLearning technology

concreteinformation: eLearningapproachesn the specificacademicarea/ on campus,
eLearning technology on campus (contact persons E).

Socialconnectioncreatenetworkstructuredboth amongcolleaguesaswell aswith employ-
eesfrom the supportinstitutions,which areimportantfor the implementatiorof eLearning.
The subjectareaspecificcontentsareexchangedn the samelevel betweencolleaguesThus
communication does not take place through a OdidacticO authority.

Structural Aspects

Dueto the specificsof the socialnetworksystemin the academidield, lateralcommuni-
cationamongequalcolleaguesvill havea highervalue,particularlyin the areaof Odevel-
oping attitudesOIn additionto individual competencesocialand subjectmattercompe
tence can be developed by encouraging social exchange.
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Socialexchangecanbe organisedhroughboth on-campusneetingsas well asthrough
internet-basedormats. On-campuseventsmustavoid taking on the natureof a purely
presentation-orienteevent;theremustbe enoughopportunitiesfor personalencounters
and communication.This includeshavinginviting spatialsuroundingsandresponsive
support.

Thereis also the option of having network-basedormats after on-campusmeetings
(seminarsworkshopsg-Dayetc.).At the on-campusventthe CommunityForumshould
alreadybe availableand presented introducedto the participants One shouldconsider
with the participantswhich activitiesare desiredandwhich measuresnight be conceiv-
able for supporting the development of a community.

Todaythetechnicalsetupof forumsfor OCommunitieséh web serverscanbe considered
trivial. Howeverthe organisatiorandactive designof network-basedorms of socialex-
changeare completelydemandingand challengingtasks.A real and adive OexchangeO
musttake placebetweenthe participantswho are stimulatedand supportedby specific
activitieson the partof supportingndividuals. Otherwisethereis too greatof arisk thata
living OCommunity@ill notdevelop.OStimulatinghctivitiesOincludelive chatswith in-
vited individuals,temporarydiscussionsn forums (including with guestdiscussiorpar
ticipants, as needed) and the inclusion of external, current contents and news.

Case Study Example: Professional Community at the University of Vienna

FacultyLearningCommunitieFLC) arestructuredearninggroups,ideally composef six

to fifteen people,with the goal of improving the quality of teachingandlearningat the uni-

versity. Their activitiesarenot limited to the puretransferof informationandknowledge put
insteadthe instructorsbecomemotivatedto try out new teachingmethodswithin the frame-
work of a specificcourseor project,sharetheir experiencesindinsightswith colleaguesn

thecommunityandsupporteachotherwith a possiblemplementatiorof their own. FLCscan
befoundin two differentforms: on the onehandthereare cohort-based@¢ommunitieswhich

arecomposedf employeedrom a specificcohortor departmenandwork on a broadspec-
trum of topicsin this groupbdependingn the needsandinterestsof the participantsOn the
otherhandtherearesubject-basedommunitieswhich allow for certainlearningcontentso

be developedutsidethe bordersof the departmentMembersof the universitycansendtopic
suggestionso the responsiblgpersonin the FLC, who will postthem,andthus makethem
accessible to the members of all departments.

In orderto getthe succes®f thecommunitiesstartedijt is crucialthatrepresentéve members
and/ordepartmentarewon overto participate asthey contributeto spreadinghe awareness
andbenefitsof suchlearningcommunitiesn the university.In certaincaseghe participants
canalsobegivenincentivesin the form of additionaltime off or a smallmonetarycompensa-
tion. Howeverin everycaseit is importantthata basisof trustcandevelopbetweerthe mem
bersof the communitysothatthey canbe motivatedto openlyexchangeheir knowledgeand
experienceddeally the exchangdetweercommunitymemberswill notonly takeplaceface-
to-face,but insteadcan be complementedby internettechnology(e.g.throughsettingup an
online portal), so that communication independent of time and place can be nmalde pos
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3.2.7 Measure: Organise Educational Offerings

The measurareaOOrganis&ducationalOfferingsGefersto curricular-basedearningoffer-
ings, i.e. learningofferingsthat are gearedtowardsclearly definedlearningobjectivestarget
groups,containdidactically plannedlearningsituationsand often include a testand/orthe
certification of learned results.

Objectives:

Overthe lastfew yearsthe measureareaOOrganis&ducationalOfferingsChasgainedmore
significance Within the frameworkof the BolognaReform, Oteaching(® increaingly being
perceivedasa coreprocessatinstitutionsof highereducationThis processot only hasto do
with the reorganisatiorof university courseofferingsanddegreesbput alsoa content-based
and didactic-methodicatenewal,which can be describedwith the phraseOtheshift from
teaching to learningO.

Structural Aspects

Educationalbfferingsarerelatively time-consumingneasureswhich ultimately areonly
ableto address smallnumberof individualswhenoneconsiderghe entireinstitutionof
higher education. Their orientation should therefore be carefully considered.

Theright targetgroupmustbereachedHerethereis traditionally the challengeof how to
addresgenuredfaculty. Up andcomingacademicaresignificantasa targetgroup, par-
ticularly aspromotersof innovativeteaching-learnindormsin the departmentsandinsti-
tutes. They should be strengthened in this role.

Educationabfferingsin anon-campugormatshouldprimarily focuson skill acquisition.
For the targetgroupdiscussedere,impartingknowledgecanalsobe efficiently realised
through media-supportedormats. That meansthat practiceand application elements
should play a significant role in the on-campus events.

The educationabfferingshavea modelcharacterthey are one of the few opportunities
the participantshaveto experiencealternativeteaching-learningorms for themselves.
The offerings shouldthereforeuseinnovaive learningmethodsand media,for example
throughimplementingproblem-orientedlidacticsand throughinternet-basedupportin
the preparatory and follow-up phases.

The educationabffering shoulddemonstraten appropriatedepthandrangeof the pro-
grammej.e. it shouldnot addresgoo few people,but the offering shouldalsonot be too
shallow.

Insteadof an arbitrary collectionof individual events the offering shouldbe universally
modularisedandsetup in levels.An incentivelies in a carespondingproof of acquired
competencieshroughthe acquisitionof certifications.Insteadof OCertificatesf Partici-
pationCthe certificatesshould correspondo standardsas havebeendevelopedby the
AHD (Arbeitsgemeinschattochschuldidakti{Associationfor Researctand Develop-
mentin Higher Education]http://www.ahd-hochschuldidaktik.degpdthe British SEDA
(Staff and Educational Development Association: http://www.seda.ac.uk/).

The contentsof thetraining programmeshouldbe closelytied to the activitiesanddevel-

opmentsan thesubjectareasg.g.parallelto theintroductionof newcurriculain university

programmesln consideratiorof theintendedaddresseeshe developmentf educational
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offeringsshouldbe agreeduponwith the departmentg programmaedirectorswith regard
to the contents.

Whenworking closelywith a departmentthe acquisitionor selectionof participantscan
alsobe left up to the departmentsWithin the frameworkof individual objectiveagree-
ments, attending certain further education offerings could be included, for example.

Case Study Example: Faculty Development Programme at Tufts University

The OAcademidechnologyOBaculty Developmentrogramme©ffers instructorsat Tufts
University the chanceand opportunityto hearexternalexpertsfrom their subjectarea,learn
abouttheir work at their universitiesanddiscussandreflectuponbestpracticeswith regardto
the useof educationatechnologyin their teaching.Throughworkshopstrainingandpublica-
tions, the programmeoffersapplication-orientedurthereducatioron specifictechnologyand
its integrationinto the classroomandresearchlt servego furtherandpromoteexistingedu-
cational technology services and resources at Tufts University.

3.2.8 Measure: Design Quality Development with Learning in Mind

This measureareaconcernsactivitieswhich takeplacewithin the contextof processeselated
to quality developmenatinstitutionsof highereducationThey canbe designedsuchthatthe
developmenbf relevantteachingcompeenciesis alsofurtheredwith the developmenof the
institution and its services.

Objectives:

The subjectOqualitydevelopment@asbeingincreasinglydiscussedver the pastfew years
within the contextof institutionsof highereducationThis hasto do with how the quality of
teachingandresearchcan be systematically(1.) madevisible and comparableand (2) im-
provedand further developedhroughmethodicallyreflectedprocessesThe processesor
evaluation-baseduality developmenin the sectorof institutionsof highereducatiordemon-
stratea significantly high numberof similarities:they arebasedon a three-steprocesscon-
sistingof a self-evaluatiorreport,an outsideevaluationreport(generallywith an on-campus
visit / discussions with stakeholders) and a follow-up evaluation report (Spiel, 2001).

Ontheonehand,the processanbe setup asan evaluationby anexternalauthority,in order
to makea decision,for example,aboutsettingup a programof study or a researchgroup
(generallywith a binary decision:0go®Ono-goOHoweverit canalsobe setup asa process
that the institution of highereducationusesinternally in orderto be ableto betterposition
itself and to recognise and make use of its own potential.

Theseprocesseareconnectedvith a significantamountof time andeffort on the partof the
participantsandare often carriedout asa burdensomebligatorytask. Howeverthe process
canbe setup suchthatit cancontributeto developingthe participants@ompetencandthere-
fore canbe understoodsa chancefor develing thoseinvolved. Relevantearningpotential
canbe seenin reflectingupononeOswn strengthsand weaknessesgcognisingthe outside
perceptionof oneOsccomplishmentandthe exchangeof evaluationsin an institution, as
well asthe collaborativedevelopmenbf perspectivedor the institution. This contributesto
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positioningandfurther developingtheinstitutionasa whole, but alsoinvolvesincreasinghe
competence of the participating individuals.

Structural Aspects

Theprocesof institutionalquality developmeninvolvesa significantamountof potential
for developingcompetencen the part of the individuals. This relatesin particularto the
areaof personakcompetencethe ability to recognisestrengthsandweaknessegjevelop-
ing perspectivesand planningtheir implementation Within this framework,the issue
shouldbe broughtup asto which contributioneLearningandothereServicexanmakein

thefurtherdevelopmenof productsandservicesat an academianstitution (studyandre-
search programmes).

Institutional quality developmentloesnot automaticallyleadto the developmenof the

competencie®f the individualsinvolved. Insteadit shouldbe designedso that sucha

combinationis possible.In particular,this requiresthat the individualsinvolved experi-

enceOProces®wnershipGhemselvesi.e. thatthey feel responsibldor the development
of the quality of their institution anddo not regardcorrespondingrocessesisremotely

controlled measures forced upon them from the outside.

The processe$or quality developmenaremethodicallyrelatively similar, yet depending
on their orientation,havediffering potentialwith regardto the developmentf individual

competenceVariationsof self-evaluationwith peerreview, evaluationin a networkand

participatingin benchmarksappearto be particularly interesting.The processof using

externalagencieswhich is still commonin Germanyfor accrediting coursesof studyb

while methodicallysimilarly structuredb seemdo be lesseffectivefrom the perspective
of developingcompetencebecauseamongotherthings,it tendsto lack the elementof

personal responsibility on the part of the induals involved .

3.2.9 Measure: Develop Responsibility (Involvement)

Thisincludesmeasuresvhich contributeto makingsurethattheimplemenationof eLearning
innovationsin teachingis required.Developingcompéenceoccurshereby peoplegetting
involvedin processeandtaking over certaintasksandresponsibilitieOprocesswnershipO).
This initially hasan effect on oneQsttitudetowardsa subject.By beinginvolved in proc-
essespeoplelearnmoreaboutthe subjectthanif theywereOstandingn the outsideCOFinally,
by taking anactiverole in the processesvithin a concretelyorganisedramework,theylearn
moreabouthow eLearningOworksn reality. Theindividualsdevelopinsightandcompeten-
ciesin theseprocessesyhich theywould hardly havebeenableto developon their own Obe-
hind a desk.Qn this way, the targetednvolvementof individuals canbe consideredaindde-
signed as an important element for competence development.

Objectives:

The integrationof eLearningthustakesplaceby havingthe teacheramakea commitment.
Learningis encouragedby creatinga generalframeworkbasedon communicatiorprocesses
within a socialorganisationthe frameworkhasdefinedstructuresand processes;aninflu-
encethe actionsof its memberghroughestablishingrhormsandgoalsandcancontrol gratifi-
cations and sations.
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Structural Aspects

The moreinstructorsandfaculty membersacceptandconsiderthe intendedinnovationto
be their own andaboveall a collaborativeeffort, the morewarmly they will attemptto
implementit in their own work. Making aninnovationrequiredin an educationabrgan-
sation primarily requires the following criteria for success:

Thedevelopmenstrategyfor the correspondingducationalnnovationrequiresa balance
betweentop-downandbottom-upprocesseswhich canprimarily be createdthroughthe

supportof the directorsof the institution of highereducationaswell asthroughorgans-

ing the process owners in the line.

Despitelow budgetsresourcesnustbe obtainedand plannedsystematicallyjnvolving,
for exampleindividualswho areexpertsin their fields asprocesownersandareableto
implementthe goalsof the educationalnnovationspecificallyfor their subjectarea.Since
the methodicalimplementations left up to the instructors,the autonomyof teachingis
maintained.

Theintroductionandrealisationof innovativelearningformsin aneducationabrganisa-
tion is alwaysa complexorganisationagffort. It canbe consideredo be anincremental
innovation,whoseprogressanbe acceleratedby regularoptimisationandimprovement
processes within the framework of systematic quality management.

Establishingsupportstructureamusttake placein sucha way thatthe variousorgansare
both awareof eachotherandcooperatevith oneanotherandareableto be perceivedby
potential customers as an integrative concept for promotion and support.

Case Study Example: New Concept of Teaching at the University of St. Gallen

A studygroupwasformedby the rectorof the University of St. Gallenin 1999for imple-
mentinga new conceptof studieswhich wasintendedto plananddevelopthe completereor
ganisatiorof studiesatthe universityinto atwo-levelbachelorandmasterdegregorogramme.
The groupconsistedf the rector,arepresentativérom eachof the four department$BWL-
BusinessStudies VWL- EconomicsKWL- Cultural Studies RW- Law) anda projectgroup
for the operativeimplementationWithin the frameworkof numerousvorkshopsagreements
in internal committees pbtainingexternalexpertknowledgeand carryingout a benchmark
studyon BusinessSchools,a new degreeprogrammearchitecturevasdevelopedandpassed
by a large majority in the senate and university council.

Theoverallstrategycarriedout by the University of St. GallenOVision2005Chasthe primary
objective Otoassertitself as an internationallyleadingacademicuniversity andto sendex-
tremelywell-educatedyraduatesnto academigesearchandthe practicalworking world.OAn
explicit partof this strategyis thatit offersa comprehensivelegregprogramwhich is ableto
meetup to high academiandpracticaldemandsThe degreeprogrammearchitectureof the
University of St. Gallen consistsof threelevels (Assesment, Bachelor,Master)andthree
columns(contact,self-guidedand contextstudies),whoseobjectivesare eachillustratedin
missionstatementsSelf studies for example makeup 25 percentof the studiesand exami-
nationvolumeandfollow the didacticmissionstatemenbf cooperativeself-guidedliearning
with new mediain additionto demandingdisciplinary andinterdisciplinarylearningobjec-
tives.
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Theapproacho the developmenof institutionsof highereducatiorusedby the University of
St. Gallencorrespondso a bi-polar modeldevelopmenstrategy which combinestop-down
processewith a bottom-upapproachThetop-downapproachobligatesall instructorsto shift
to the new conceptof studyprogrammeswhile at the sametime professorsasprocessown-
ers, are obligatedto implementthe providedframeworkin their departmentThe process
ownersare obligatedtowardsthoseresponsibldor the programmewhich existfor the areas
Assessmentevel, BachelorLevel and MasterLevel. Furthermorethey are also obligated
towardsthoseresponsibldor the self-guidedstudiesprogrammeo methodicallyanddidacti-
cally realise the new concept of studies in their teaching.

3.2.10 Final Remarks and Outlook

Theresultspresentedredirectedat thoseorganisingsupportmanagementn orderto support
themin their persuasiorefforts. It is meantto makea contributionto professionalizingthe
activitiesof the supportareain eLearning Employeesn supportinstitutionsplanandorgan-
ise measuresaimedat the sustainablamplementationof eLearningand at supportingin-
structorsin doing so. The questionthat arisesfor the CCSPswith regardto an integration
strategyis: how caninstructorsbe persuadedo useelLearningn their evelydayteaching?he
9 measureareasthat crystallisedduring collaborationswith eLearningexpertssupportthe
CCSP4dn beingableto approactthis difficult changemanagementindertakingn a differen-
tiated and goal-oriented manner.

Sincethereis no additionalsponsoringohasefor the CCSPstime is pressingevenmoreto
securethe sustainabilityof the CCSPsfor the remainderof their durationuntil the end of
2007.As hasalreadybeendeterminedn the As-Is analysisthe long-termsecuringof the ex-
istence of most of the CCSPs is still uncertain.

In view of the urgencyof the matter,immediatesupportshouldbe given to the CCSPsIn
orderto prioritize the remainingresourcest would makesenseto differentiatethe support
accordingto the CCSP<Clustersdescribedn 2.2.3.The strategyof the transfersupportcould
differentiateamongthesethreeclustersandhighlight crucialissuesandreacton urgentneeds
as stated in the following table:

ness Plan (finance
plan)

Stakeholder Man-
agement, modera
tion with the univer
sity managment

agement, modera
tion with the uni
versity
management

Exploring transfer
mechaisms of
SVC results

Cluster A Cluster B Cluster C
Main "Survival Kit" Stabilize Optimize
Strategy
Focus o Analysing/ Defining | o Strategy Auditing, | o Elaborating/ Feed
of Support minimum configu Defining Business back on Difusion
ration needs Strategy
Developing Busi Stakeholder Man- Exploring/ sys

temadising transfer
mechanisms of
SVC results

Table 3:

Clustering CCSPs for strategic alignment
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According to the analysisof the existing situation, the setting-upof sustainablesupport
structures has to be planned based on criteria such as:

minimal configuration/ set-up,

minimal standards for the activities,

potential stages of expansion, development paths,
specifications of the Competence Centre, job specifications,
finances, budgetary demands,

agreemenbn goals,performanceaesultsand measurementith the university manag-
ment, etc.

The consolidationof the transfersupportleadsto a collectionof typical challengesandgood
practicesfor solutionsalongthe main activities of a CCSP.Basedon the alreadyexisting
knowledgea handbookunderthe title "Typical Challengesand Good PracticeSolutionsfor
Leadingand Managinga CompetenceCentre"could be further developedand validatedby
the CCSP leaders in order to effectively and efficiently support the transfer phase.

4  SVC Team: Coordination Support

4.1 Support of SVC Days

In Spring2006the supportof the SVC teamwasrelatedto the content-baseg@reparéion and
planningof the SVC Days,in orderto obtainasmuchagreemenon the desiredobjectivesof
the mandate as possible. The support tasks can be divided into the following areas:
Organisational support for the planning of the programme:

The content-baseg@art of the programme(formulationof the title andthe abstractwascre-
atedin collaborationwith ChristianHohnbaumAgreemenbn the concretecontentsvasalso
carriedout with all contributorswithin the frameworkof the SVC mandatdge.g.specification
of central questions, content-related examination of the slides, etc.).

Content-based input during the SVC Days:
3 members of the SCIL team were actively involved in the SVC Days:

D. Euler: Presentatiomn strategyandon pedagogicalssuesmoderatiorexpertworkshop
(mainly representatives of the CCSPs)

|. SchSnwald: Moderation of the workshop "change management"

S. Seufert: Moderation of thé'tlay, co-moderation expert workshop (CCSPs leader)

Resultsof the SVC Daysasdiscussedduring the SVC steeringcommitteeon 19" of May
2006:

The positive feedback was confirmed by the SVC steering committee members:
clear roadmap, thematic orientation,
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good speeches, fruitful discussions,
looking beyond oneOs own nose (outside view),

great opportunity for informal exchange, positive atmosphere.

Open points or some critical issues in regard to the feedback on the SVC days:
SVC future (Ch. Kleiber emphasized that he is not willing to continue the SVC),

2nd day: lessparticipationin the workshopsbto someextentcontradictoryto expressed
needs (experience exchange),

Heterogeneougroup:gap betweenOprojecpeople@nd Ostrategic-orienteg@ople(CC
leaders, etc.).

4.2  Support of Monitoring

The SVC monitoringprocessestablishegofar andquestiondavebeenevaluatedvith regard
to two objectives:

to gain more insightsand knowledgeaboutrelevantsustainabilityfactorsof eLearning
Innovations,

to obtainthe opportunityto comparethe resultswith otherevaluationstudies(e.g.BMBF
study).

Therefore feedbackwvasgivenon thetwo questionnairesvionitoring CCSPsandMonitoring
Projectsanda proposalfor additionalquestionsaddressinghe above-mentionedbjectives
has been elaborated (see Annex Ill).

5 Outlook Transfer Phase

ThecurrentproposalseeAnnex|V) hasbeendevelopedn the basisof the recentchange®f
the SVC funding politics andthe discussionfeedbackprovidedby the presidentof the SVC
steeringcommittee.Due to the surprisingand definite decisionto discontinueSVC beyond
2007 by the CRUS, the direction of the SVC mandate should be changed immediately.

The new orientationof the mandateneedsto take effectimmediately.Sincethe remaning
time periodof fundingis extremelyshortuntil the endof 2007,adequateriorities haveto be
defined in order to reach the highest possible impact on transfer effectiveness and efficiency.

The Competence&entersrepresenthe main catalystfor eLearningat Higher Educationin-
stitutions(HEI). The further developmentjmplementationand integrationof eLearningin
teachingandlearningat HEI would not be feasiblewithout the supportof the CCSPs.They
haveanimportantrole in linking the strategyof the universitymanagemenwith the manifold
eLearning-projectandto promoteinnovationsin learningwith an orientationto quality de-
velopment of teaching and learning at HEI.

Therefore the main supportshouldbe devotedto the knowledgetransferof the SVC results.
Also, for thoseCompetenc&entersvho arelikely to survive,thereis a strongneedfor sup-
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portin orderto fully developthe professionatoolbox for the managemenof eLeaning at
HEI.

The main questionof Ohowto integrateelearninginto the global strategyof teachingwith the
overallgoal of continuousguality improvemenin HEIOhasto be addresseéih the remaining
periodof the SVC consolidatiorprogrammeAs statedin the SVC joint proposalin Novem-
ber 2005 (p. 6), the further perspectives as part of a mandate prolongation are focused on:

Transfer/ application of the strategy at the Institutions of Higher Education,
Integration of elearning into a university-wide teaching strategy.

Thesegoalsarestill valid andcould be focusedin concertedactivitiesin orderto reachthe
highest possible:

Transfereffectivinesshow to do theright things?Whatarethe right prioritiesin the re-
mainingtime, what are appropriatecriteria for defining the priorities (the SVC steering
committee functions as main decision maker )?

Transferefficiency how to do the thingsright? At an operationalevel, efficient methods
haveto be selectedIn this context,the ratio of investedtime and gainedbenefitsfor all
the involved parties(e.g. SVC team,CCSPs,SVC steeringcommittee)hasto be opti-
mized.

As ajoint proposalwe recommendo focusthe activitiesof the SVC mandateon the follow-
ing three key areas (see following figure):

SvC
Transfer Support

Sustainability Support Transfer Support Support for Final
for CCSPs for SVC Knowledge Evaluation SVC

Figure 17: Three Key Areas of the SVC Mandate Prolongation

Thesethreekey areaswith their correspondin@ctivities,methodsandresultsareexplainedin
more detail in the next section.The threekey areasare interrelatedand are build on each
other.The sustainabilityAransfersupportis devotedto CCSPsasdefinedin sectionl: asthe
main platform and catalystfor eLearningat HEI. As an additionaleffect, the mandatewill
providebenefitfor anyfuture (to this day unknown)strategyof the Conferenceof the Univer-
sities of Applied Sciences Switzand (CUAS).
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Annex |

Strategy Paper “Draft, March 2006
Prof. Dr. Dieter Euler

Dr. Sabine Seufert

University of St. Gallen

Context

SVC hasbeensuccessfuin achievingthe maingoalsduringthe two differentphasesnamely
settingimpulsesfor newapproachesf technologyenhancedeachingandlearningandstart-
ing the consolidatiornof structuresn orderto reachsustainabilityof theinnovationstriggered
off.

Thereis animpressivepotentialof eLearningexamplegeadyfor broadertransferanddiffu-
sion coming out of the projects funded by the SVC.

In the courseof the programmeboth the contextof eLearningandthe priorities within uni-
versitieshavechangedelLearningn mostcasedasbeenintegratedn contextswidely termed
as'blendedlearning’,whereaghe productionand disseminatiorof technically sophisticated
eContenturnedoutto be neitherthe coreof innovationnor is it fundabledueto the high pro-
ductionandmaintainanceosts.Prioritieswithin the eLearningdiscussiorat universitieshave
shiftedto the questionon how eLearningcomponentgancontributeto the furtherimprove-
ment of teaching and learning.

As is the casewith mostinnovations(evensuccessfubnes) the diffusion is confinedto inno-
vatorsandearlyadopterslt needsspecificeffortsto transferthemto a wider practicein order
to avoid them being forgotten or neglected.

Objectives

The main challengewith respecto the sustainabilityof the SVC resultscanbe phrasedas
follows: How can the innovative products and experiencesof SVC be safeguardedand
diffused to other SwisslInstitutions of Higher Education not yet benefiting from the
SVC-programme?

In that setting,eLearningis to be regardedasinstrumentalfor overarchingobjectives.Ac-
cordingto the relevantpolicy paperson the future of Swissinstitutionsof Higher Education
(linked to theimplementatiorof the Bolognaprocess)pnemajorobjectivelinked to the SVC
outcomaeis thefurther improvement of the teachingand learning culture by progressively
introducingandimplementingnew learningmethodsin thatframe,eLearning(asaninstru-
ment)is to beembedde@ndintegratedn innovativemethodsof teachingandlearning.Defi-
nitely, shifting the claim for 'newteachingandlearningcultures'from programmatido prac-
tice doesn't happen just by chance but requires a major boost.
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Measures and approaches
Given these objectives, the following approaches could be considered:

Consolidationof the Competenc&€entersfor Serviceand Production(CCSP)by requir-
ing themto comeup with a strategicorientationandcommitmentandfocussingtheir re-
sources on the implementation of that strategy.

A programmefor the transferand diffusion of innovativeapproachesnd outcomesof
SVC.

A supportnetworkor platform, providing differentkind of supportandbringingin con-
tinuousreflectionandknowledgeexchangebenchmarkingprocesseto the discussion
and providing practical support for the universities.

As to the consolidationof CCSP further supportis neededt leastfor mostof the centersset
up with the startof the SVC-consolidatiorprogrammeln line with the consideration®ut-
lined above a shift from eLearningto the quality improvemenbf teachingandlearninghasto
belinked to thatsupport.For example the provisionof supportandfurtherfundingshouldbe
dependanobn the existenceof a CCSP-strateggnda realisticactionplanwith provablemile-
stones devoted to the achievement of the goals set out in the strategy.

A newprogrammedor the transferanddiffusion of innovativeapproachess to be directedto
the adaptionof existingexperiencesandthe developmenandorganisatiorof transferactivi-
ties. It hasto be discussedn whetherthe underlyingapproachesreto be confinedto SVC
outcomesor whethera broaderaccessvould be appropriateThis suggestions basedon the
assumptiorthatthe transferof innovationis not a procesof copyingbut rathera processof
integrating situated experiences into now contexts.

As for the support network or platform, one should distinguish between:

Practicalsupportandservicesfor example:nationaltechnicalplatform, pedagogicasup-
port, quality checksin termsof continuousguality improvemenbf teachingandleaming,
etc. Within thatcontext,it hasto be investigatedvhich servicesareto be providedlocally
and which are to be organizedregionally or nationally within a support network or
plattform.

Knowledgeupdating,sharingexperiencesndpromotinggoodpracticesit hasto be con-
sideredon how the ongoingactivitiesin innovatingthe teachingandlearningof university
educatiorcanbe linked andcatalysedy knowledgemanagemenrdctivities.For example,
experiencegrom other countriescould be exploited, transferrednto the Swisscontext
andusedfor areflectedandstrategicallyfoundedway of fuelling the processApart from

that, therewould be an opportunity CCSPand otherinnovatorsat universitiescould to

turnto in orderto receiveupdatecknowledge goodpracticesandopportunitiedor the ex-
change of experiences and knowledge etc.
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Annex Il

Strategy Paper - 2nd Draft, July 2006
Prof. Dr. Dieter Euler
Dr. Sabine Seufert

University of St. Gallen

Promoting Continuous Quality Improvement of Technology-enhancedTleaching and
Learning at Swiss Institutions of Higher Educatiorf

1. Context

SVC hasbeensuccessfuin achievingthe maingoalsduringthe two differentphasesnamely
settingimpulsesfor newapproachesf technologyenhancedeachingandlearningandstart-
ing the consoldation of structuresn orderto reachsustainabilityof theinnovationstriggered
off. Thereis animpressivepotentialof eLearningexamplesreadyfor broadertransferand
diffusion coming out of the projects funded by the SVC.

At the SVC daysin March 2006, Prof. Dr. Paul Bacsich(Consultantin Benchmarking,
eLearningandDirector of Matic Media Ltd., GreatBritain) presentedis resultsof a bench-
markingstudyin which he comparedhe effectivenes®f nationalfunding programmesn 7
EuropearCountries Accordingto Prof. Bacsich'sstudy,the SVC programmecanbe seenasa
success and as a benchmark for other national programmes.

In the courseof the SVC programmepoththe contextof eLearningandthe priorities within

universitieshavechangedelearningin mostcaseshasbeenintegratedin contextswidely

termedas'blendedearning’,whereaghe productionanddisseminatiorof technicallysophs-
ticatedeContenturnedout to be neitheratthe coreof innovationnor fundablein thelong run

dueto the high productionandmaintainanceosts.Prioritieswithin the eLearningdiscussion
at universitieshaveshiftedto the questionof how eLearningcomponentsan contributeto

further quality improvement of teaching and learning.

In consequencdylendedearningmay becomea combinationof two phase-outnodels:"tra-
ditional" classroomectureswith web-basedraining emulatingclassicprogrammednstruc-
tion. Blendedlearningshouldnot be considerednerelya compensatiorior the shortcomings
of eLearningInsteadof mixing the modeOvirtual@ndOface-to-face@e focusshouldrather
be on the proactiveelemenwof blendedearning:how to integrateeLearningn the classrooms
or in team-basedkarningscenariooon campusn a usefuldidadic way?How to cultivatea
new culture of learningandteachingbasedon personalresponsibilityand problem-solving

% Swisslnstitutionsof Higher Educationstandsfor Universities,Federal Institutesof Technologyand Univers-

ties of Applied Sciences in Switzerland.
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strategiesvithin a cooperativeenvironmenthe distinctionbetweerOnew@ndOtraditionalO
formsof learningis thenbecomingmoreandmoreobsolete As a resultof thatdiscussionat
the SVC daysin March2006theterm"integratedearning"wasproposedo makeclearthata
transitionin the overalllearningdesignhasto be consideredn orderto exploit the potential
of technology-enhanced learning and teaching.

If afollow-up programmeo the SVC is not supportedthe manifold conequenceshouldnot
be neglected:

As to the consolidationof the Competence&entersfor Serviceand Production(CCSP),
further supportis neededt leastfor mostof the centerssetup with the startof the SVC-
consolidationprogramme Without further funding the organisitionalanchoragef some
CCSPsremainsin anuncertainstatus.Without the efficient and effective supportby the
CCSPs the maintenance of existing eLearning projects would be in danger as well.

The 4" projectseriescould not reachthe samequality standardssthe othertwo project
series with repect to equal opportunities.

Theterminationof the funding might beinterpretedasa failure of the SVC programmen
theinternationalarena.Therisk is to drasticallydamagehe sofar excellentinternational
reputation.

A positivedecisionon a newfunding programmewill leadto a consequendlistributionof the
SVCresultsaswell asto afurtherquality developmenbf technology-enhancegachingand
learning.As it is the casewith mostinnovations(evensuccessfubnes),the diffusion is con-
fined to innovatorsand early adoptersit needsspecific efforts to transferthemto a wider
practicein orderto avoidthembeingforgottenor neglectedRecentexperienceslemonstrate
that all-embracingtheoriesaboutuniversity developmentind quality assuranceare gaining
importance.The challengefor mostSwissinstitutionsof Higher Educationis it right now to
bring togetherand bundlethe differentinnovationprocessesriginatingin the BolognaRe-
form. The CCSPscould take overthe role of integratingthe innovationstreamsesponsible
for quality managemenissuesin termsof implementingthe BolognaReform,teading and
learning dramatically changes at Swiss Institutions of Higher Education.

At a curriculamacro-levelthe main changes for the desigrstfdy programmeare:
interdisciplinary, module-based studies, more research-based teaching and learning,

output-orientedinsteadof input-oriented)organisatiorof studies,calculatingworkloads
for students and teachers.

At a micro-levelthe main changes for the desigrcofirsesare:

student-centre(insteadof teacher-centredgarning,strengtheningheimportanceof self-
regulated learning (in the context of preparing students for lifelong learning),

technology-enhance@achingandlearning:usingthe potentialof informationandcom-
municationtechnologiedor integratedlearning (designingeffective learning environ-
ments).

Thechangeslescribedmply thatstudentsandteachersarefacedwith a new cultureon cam-
pus:on the one hand,new objectivesand competenciege.g. competencieselatingto self-
organisedearning,teacherasfacilitators)areaddressedyn the otherhand,newteachingand
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learningmethodshaveto be consideredA new cultureof teachingandlearningrequiressub-
stantialchangesn organisationsThesedevelopmentghallengeSwissinstitutionsof Higher
Education with new demands.

2. Strategic Agenda: Overall Goals and expected results

The main challengewith respecto the sustainabilityof the SVC resultscanbe phrasedas
follows: How canthe innovative productsand experience®f SVC be safeguardeé@nd dif-

fusedto other Swiss Institutions of Higher Education not yet benefiting from the SVC-
programme™ow canthe new programmefurther supportthe quality developmenof tech-
nology-enhancedeachingand learning?What are the otherimportantadions (integrating
eLearning or not) to promote in order to improve teaching quality and efficiency?

Nine yearsafter the creationof the SwissVirtual Campusa learninginfrastructureexists.
However,muchwork remainsto be doneon the moresignificantchallenge- finding waysto

ensurethat people,pedagogyandtechnologysupportstudentsuccessTo addresghat chal-
lenge,it is recommendedo adoptthe missionof "AdvancingLearningThroughlT Innova-
tion". The missionof the SwissCampusProgrammas thento createnew learningenviron-
mentsthat harnesghe power of informationtechnologyto improve the quality of teaching
andlearning,containor reducerising costs,andprovidegreateraccesso highereducationlt

is the goalto promulgatea vision of a SwissCampusasa nationalinitiative, by projectingits

characteristicendcapabilities andby devisingstrategieso makeit areality. Thevisionof a
Swiss Campus can be briefly outlined as follows:

Increasingly studentsare "native" to technologytheir liveshavebeenshapedoy IT. Students
who are still technology'immigrants”increasinglyfind IT a fundamentapart of their envi-
ronment.In sucha changingenvironmentthe distinctionbetweer'traditional” and"new" or
"eLearningand withouteLearning"is becomingmoreand moreobsoleteTheprimary focus
of the SwissCampushasto be on the learner, positivelearning outcomesand successful
learning. Theuseof IT shouldbe predicatedon learner needsrather than IT capabilitiesin
order to improvethe quality of teachingand learning and the institutional performanceTo
expresgherole of IT for a SwissCampusas a main strategicadvantagean a growing com
petitiveeducationmarket,the terms"technology-enhancedr "technology-enabledare ap-
propriate. Thenewvalue propositionof the SwissCampusaddressesearning as the funda-
mental priority for higher education institutions and will appeal to a broader constituency.

Successfulearningrequiresan understandingf the learneras well asthe integrdion of
pedagogyandtechnologyPlacinglearningandthe learnerat the heartof SwissCampuswvork
on transformingteachingandlearningwill differentiatethe SwissCampusfrom otherinitia-
tivesandprogrammesstrengthents focusandprovidevaluableserviceto Swisshigheredu-
cationinstitutions.Learnersandlearningprovideuswith a positivefocusthatdrawsattention
from staff, faculty, administratorsand university managementA value propositionpred-
catedon awarenessgnablementind integrationwill drive additionalinterestin the Swiss
Campus Programme.

In thatsetting,eLearningis to beregardedasinstrumentafor overarchingobjectives.T is a
necessaryngredientin any systemticattemptto improve performanceput not a sufficient
ingredientfor improvingthe quality of teachingandlearningsygematically.Accordingto the
relevantpolicy paperson the future of Swisslinstitutionsof Higher Education(linked to the
implementatiorof the Bolognaprocess)pne major objectivelinked to the SVC outcomeis
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the furtherimprovemenbf theteachingandlearningcultureby progressivelyntroducingand
implementingnewlearningmethodsin thatframe,eLearning(asaninstrument)is to be em-
beddedandintegratedn innovativemethodsof teading andlearning.Definitely, shifting the
claim for "new teachingandlearningcultures"from programmatico practicedoesn'thappen
just by chance but requires a major boost.

Swissinstitutionsof highereducatiorhavegenerated greatpotentialfor the modernization
of teachingandlearningby developingproductsandknow-howin the areaof newlearning
technologiesThis potentialshouldbe unfoldedto fosterthe sustainablenodernizationof

Swisshighereducationby continuingresearchgdevelopmentdisseminatiorof teachingand
learning scenarios supported by new learning technologies.

In summary, the following goals are addressed:

Safeguardinghe SVC products knowledgeandexperiencesthe goalis to guaranteethe
maintenanceand quality assurancef the 4" project series(focus on project-oriented
sugainability),

FurtherConsolidationof the CCSP:further funding is neededor the strategicdevelop-
mentand organizationalanchoragef necessargupportstruduresin orderto reacha
widespreadiseof technology-enhancegachingandlearning.The goalis to reachfinan-
cial sustainabilityof the CCSPsin the next funding phaseby developingstrategyand
business models (focus on system-orientethsability)

Swiss-widequality developmenbf technology-enhancegachingandlearning:the goal
is that SwisslInstitutionsof Higher Educationenhanceandintegrateevaluationschemes
in orderto continuouslyimprovethe quality of teachingandlearningby usingthe poten-
tials of technology-enhancet@achingandlearning(focuson potential-orientedustain-
ability).

Coreconditionsfor achievingsustainabilityin termsof quality developmentrean evi-
dentpedagogicabdded-valuegconomicresourceefficiency, flexibility and efficiency
with respectto organisationaktructuresand processestechnologythat is stableand
problem-adequataswell asatarget-orientedlevelopmentn thefield of learningculture
and organisational culture.

Furtherdiffusion and valorisationof the outcomesfinally, the goal is to promotethe
transferof theresultsandknowledgeinto othercontexts(e.g.,otheracademignstitutions,
otherdisciplines,other marketssuchas corporatelearning) by the supportof concerted
marketing activities.

3. Main Implementation Strategy

As for the overall implementationstrategy,it emergeghat the main directionis not just a
continuationof the existingSwissVirtual CampusProgrammeThe underlyingstrategyrather
definesa new programme'Swiss Campus'asa clearnew startthatis nevethelessbasedon
the existingexperiencesindtherebysafeguard®oth the resultsobtainedin the courseof the
SVC programme and its indirect effects of innovations in teaching and learning.

The implementation strategy and measures are based on results of profound analysis:

evaluation data of the two phases of the SVC programme,
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needs analysis by the CCSP,
benchmarking analysis by international experts,
empirical studies from research.
The Paradigm shift of the Programme "Swiss Campus" can be characterized as follows:

from SwissVirtual Campusto SwissCampus(showingthe relevanceof the "real cam-
pus”),

from "separate'eLearning-productt integratedearningwith focuson a "new learning
culture”,

from the productionof eLearningcontentto quality improvemenbf technology-enhanced
teaching and learning,

from input- to output-orientationin termsof funding by reachingmilestonesgdeveloping
strategy and clear outcomes at the institutions,

from project-fundingto university/CCSP-fundingtnstitutionscooperatingwith CCSPs
are responsible for strategy and organizational development,

from Learning infrastructure to strategic improvement of teaching and learning

from bottom-up-development® top-down-anchorageesourceallocationaccoding to
the strategy,

from individual innovatorsandearly adopterdo institutionaltransformatioranddecision
makers,

from a"one-serves-allapproacthto "differentiatedapproaches"autonomyof institutions
as highest principle but with clear incentives for cooperation strategies.

4. Implementation: Measures and Approaches
Given the objectives outlined above, the following four approaches will be considered:

Strategic and pedagogic support,

Technical support: National Platform,

Transfer programme for the valorisation and diffusion of advanced learning,
Participating in European project initiatives.

Thesemeasuresindapproachesvill supportinstitutionsin their effort to understandearners
andto ensuresuccessfulearning.In thefollowing, the four approacheareexplainedn more
detail.

add 1: Strategic and pedagogic support:

a) CCSPfunding: asto the consolidationof the Competenceéentresfor ServiceandPro-
duction(CCSP) furthersupportis neededat leastfor mostof the centreghatweresetup
with the startof the SVC-consolidatiorprogrammeln line with the consideration®ut-
lined above,a shift from eLearningto quality improvementof technology-enhanced
teachingandlearninghasto be linked to thatsupport.The provisionof supportandfur-
therfunding shouldbe dependanbn the existenceof a CCSP-strategpnda realisticac
tion planwith provablemilestonegdevotedto the achievemenof the goalssetoutin the
strategy,
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b)

d)

Projectfunding via CCSPsonly devotedto the last projectsseriesfor maintenanceea-
sonsandto assurdhe quality of theseprojects responsibldor the strategiaesourceallo-
cation are the CCSPs.The focusis clearly on quality improvementof teachingand
learning.

Pedagogicsupport:Pedagogiconsulting,evaluationof (technology-enhanceadr not)
courses providing quality criteria, standardsand evalwation methods(suchas quality
checks) probablydefining quality criteriain cooperatiorwith the nationaldevelopments
of OAQ (Organizatiorfor AccreditationandQuality Assurance)Theinstitutionswill get
support how to integrate the components necessary to ensure successful learning.

Project"Livre Blanc,open":openbudgetfor projects,suchasfor example:effectiveness
research on technology-enhanced teaching as one of the main quality criteria.

add 2: Technical Support:

a)

b)

Hostingof two nationallearningmanagemergystemspnecommercialoneopensource
platform,

Providing centraltechnicalservicesandfurther developmenbf technicalservices(e.g.
authentification AAl, etc.).

add 3: Transfer programme for diffusion and valorisation

a)
b)

c)

Coordination and monitoring CCSP strategy development,

Contentbrokeragegxperienceexchangee.g. supportedoy a SwissCampusPatal asa
unified access point,

Marketing, exploitationof marketpotentials,e.g. developingexemplarymarkeing and
business models for courses and programmes.

add 4: Participation in European project initiatives

a)

b)

Supportof Europeamrojectcooperationsn discipline-specifidields, suchasmedicine,
history, engineering, etc.

Participationin the organisatiorof the MediaPrixin cooperatiorwith Austriaand Ger-
many
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The financial implications conclude the budget for Swiss Campus 2008-2011.

Budget Swiss Campus 2008-2011

Activities 2008 2009 2010 2011 Total

Strategic and Pedagogic Support:

- CCSP 2'000 2'000 1'500 1'000 6'500
- Mainentance projecté"éseries 2'000 1'000 3'000
- Pedagogic and evaluation support 1'000 1'000 1'000 1'000 4'000
- Project "Livre Blanc" 200 200 400

Technical Support:
Hosting national platforms, technical serviceg 900 900 1'000 1'000 3'800

Transfer Programme

Valorisation and diffusion, 300 200 200 100 800
Coordination CRUS

Participation in European Projects

Cooperation projects 250 250 250 250 1'000

Total 6'650 5'550 3'950 3'350 19'500

Table 1: Budget Swiss Campus 2008-2011



Annex lll

Monitoring Projects:

Proposal for additional quisns
Sustainability Factors for Projects
General Question

What is/ are the main goal(s) of the project?
quality improvement ofeaching
increase of student motivation
flexibility of studies (time-, place independent)
guality imporovement aftudent support
reaching out to new student groups
reducing the time required for a degree
cost savings
realization of profits

others:E.

2.1.2 Pedagogy

What is/ are the pedagogical added value(s) of the project?
higher availability of the contents
better visualization of the contents
support of self-organized learning
higher attractiveness (motivatiorsdpects)
easier updating of contents
conversion of standard knowledge to digital formats
unloading of presence phases (lectures)
adapting to individual learninstyles
conversion of knowledge relevant for many subjetcs to digital formats
easier communication between teachers and students
easier communication amosgudents

Conversion of new knowledge/ current research results to dig. formats
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Conversion of specific, elsewhere not available knowledge to digats.

What are the main learning forms:
Scripts (digital, hypermedia)
Exercises
Problem-based learning
Lecture
Dialogue (teacher - students)
Online Seminar
Case Study
Project work
Practical work, lab
Library
Business game
Tutoring thesis

others: E

In terms of social forms of learning:
Individual Work
Group Work Partner Work
Class Work

2.1.3. Technology

What are the main technologies

in terms of Multimedia Technologies:
Documents (html, pdf)
Exercise software
Animations (not interactive)
Simulations (interactive)
Hypermedia
Tutorial
Archive
Video
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Integration of tools
Intelligent Tutoring System
Virtual Reality

Others:E

in terms of Communication Technologies:
E-Mail
Discussion forums
Mailing list
Text-Chat
Groupware (e.g., BSCW)
Application-Sharing
Whiteboard
Video-Transmission
Video-Conference
Audio-Conference
Wikis
Blogs
Podcasts

others: E.

214 Quality Development

Doesa systematiqquality managemensystemexist?Are the evaluationproceduresderived
from andreviewedregularlyaccordingto the overall quality managemenrapproachof teach-
ing and learning?

How arethe different stakeholdergstudentsteachersuniversity managementhnvolvedin
the quality delevelopment approach?

What kind of evaluation method are used?
usability tests,
oral interviews, focus groups with students,
written surveys,
guasi-experimental design,

no answer
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others:E.
What are main evaluation criteria?
Student satisfaction with the technology-enabled course,
acceptance of elearning
learning outcome of the course

no answer/ others:E

2.1.5 Sustainability (2.1.3)

How is the technical sustainability supported?
hardware is sustainably integrated
software will be maintained
software will be further developed
software is documented
open source
freeware, licencefree
open, use of platform independent standard

no answerbthers:E.

How is the financial sustainability supported?
external funding
further funding by the university/ institute/ department
permanent post(s) arranged
commercialization of products, royalities

no answer/ others:E.

How is the sustainability of the learning content supported?
learning content is popular, widely-used
learning content is relevant for several disciplines
learning content has a high half-life period
Further development by a subject/ discipline community
Open Content

no answer/ others:E
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How is the curricular sustainability supported?
Integration in the curriculum, in the course scheme
external acknowledgement of theading
transferable certification (e.g., creditpoints)
transfer of the results to other universities in the same discipline/ subject
transfer of the results to other universities in other disciplines/ subjects
diffusion by multiplicators
cooperative study programme, in cooperation with other universities

no answer/ others:E.

Sustainability Factors for CCSPs

How is eLearning strategically aligned to the University Strategy?
explicite formulation of an eLearning-strategy
eLearning as a Part of the Gesamtstrategie: Modernization of teaching and learning
integration into an overall quality management system
alignment with the Bologna Reform
strategy-related resource allocation (strategy-related project funding)
no strategic alignment

others:E

Who is responsible for the Strategy Implementation?
University management: rectorat, strategic committee
committee involving the departments at a strategic level (e.g., deans of the departments)
Unit of the department, coordinators in the department
CCSP leader
no responsibility
Others:E

How is the organisational sustainability supported?
(temporary) project organisation
permanent post(s) arranged

permanent unit
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others:

How is the financial sustainability supported?
further externafunding
further funding by the university/ institute/ department
commercialization of products, royalities

others:E.

How is the technical sustainability supported?
hardware is sustainabigtegrated
software will be maintained
software will be furthedeveloped
software isdocumented
open source
freeware, licencefree
open, use of platform independent standard

no answerbthers:E.

Open Question:

What are main problems which the CCSPs are facing?

Final comment:

additional questions 2.1. to 2.4 (see Project file) could be here appropriate as well
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1. Introduction: Purpose of this paper

The aim of this paperis to provideanoutline of the basicapproachthe objectivesandresults
of the prolongationof the SVC mandateasa joint effort betweernthe SVC team(represented
by ChristianHohnbaum)ndthe SwissCentrefor Innovationsin Learning(SCIL), University
of St. Gallen (represented by Dieter Euler and Sabine Seufert).

The currentproposakhasbeendevelopedn the basisof the recentchange®f the SVC fund-
ing politics andthe discussionfeedbackprovidedby the presideniof the SVC steeringconm
mittee.Due to the surprisingand definite decisionto discontinueSVC beyond2007 by the
CRUS, the direction of the SVC mandate should be changed immediately as fig. 1 visualizes:

SVC Mandate SVC Mandate Prolongation
originally planned til Nov. 06 starts Sept. 06 D End 2007
Strategy Development 'm';‘:gligte Transfer Support
Process-oriented Consulting Change Process-oriented Consulting
Main Result: Main Result:
b Strategy Paper b Knowledge Repositories
B Continuous Support Radical (Handbook, Documentations)
(SVC days, feedback on CF::;SnlgL P Continuous Support
evaluation methods and (SVC days, evaluation
instruments, etc.) process, etc.)
Support for the Urgent Support for the
Competence Centers: Priority Competence Centers:
D &Longer@erm focus, DL D Short-term focus,

b Strategy Development b Strategy Implementation
(Survival Tactics)

Figure 1: Immediate switch of the SVC Mandate

The new orientationof the mandateneedsto take effectimmediately.Sincethe remaning
time periodof fundingis extremelyshortuntil the endof 2007,adequateriorities haveto be
defined in order to reach the highest possible impact on transfer effectiveness and efficiency.

The CompetenceéCentersrepresenthe main catalystfor eLearningat Higher Educationin-
stitutions(HEI). The further developmentjmplementationand integrationof eLearningin
teachingandlearningat HEI would not be feasiblewithout the supportof the CCSPs.They
haveanimportantrole in linking the strategyof the universitymanag@mentwith the manifold
eLearning-projectandto promoteinnovationsin learningwith an orientationto quality de-
velopment of teaching and learning at HEI.

Therefore the main supportshouldbe devotedto the knowledgetransferof the SVC results.
Also, for thoseCompetenc&entersvho arelikely to survive,thereis a strongneedfor sup-
portin orderto fully developthe professionatoolbox for the managemenof eLeaning at
HEI.

2. Context: Sustainability Framework for eLearning as Innovations in
Teaching and Learning at Higher Education Institutions (HEI)

Themandatestill addressethe basicquestionof innovationin learningandteachingn higher
educationjn particularof how to leverageexistingknow-howand performancen orderto
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improvethe quality of teachingandlearning.Basedon the SCIL framework,the aspectsn
the different strategyand implementationfields (seeproposalNovember2005, p. 4) have
beenidentified ascontributingto the sustainabilityof eLearningasinnovationin teachingand
learning at HEI. These factors are still valid and have to be considered as relevant.

Consideringthe extremetime pressureuntil the end of 2007, further supportis neededor

mostof the centressetup with the startof the SVC-consolidatiorprogrammeWithoutfurther
funding, the organisationabnchorageof someCCSPsremainsin a very precariousstate.
Without the efficient and effective supportby the CCSPs,the maintenanceof existing
eLearningprojectsaswell asthe entiremanagementf eLearningat HEI would bein danger.
This mustbe avoidedasstudentsareincreasingly'native” to in7formationtechnology Even
studentswho arestill technology"immigrants”increasgly find IT a fundamentalpart of

their environmentConsequentlystudentsexpectto learnin technology-enablebtarningen-
vironmentsWithout a concertedsupportin the time remaining,the continueddevelopmenof

eLearningasan instrumentfor quality improvementn teading andlearningaswell asthe
orientationon future studentneedsand positive learningoutcomeswould grind to a halt at
mostHEI. Thetransferactivities plannedplay animportantrole in securingong-termeffects
of the resources invested in the SVC programme so far.

3.  Scope of the Mandate Prolongation

3.1. General Scope

The main questionof Ohowto integrateelearninginto the global strategyof teachingwith the
overallgoalof continuousquality improvemenin Institutionsof Higher Education®asto be
addressed in the remaining period of the SVC consolidation programme.

As statedin the SVC joint proposalin November2005(p. 6), the further perspectivesaspart
of a mandate prolongation are focused on:

Transfer/ application of the strategy at the Institutions of Higher Education,
Integration of elearning into a university-wide teaching strategy.

Thesegoalsarestill valid andcould be focusedin concertedactivitiesin orderto reachthe
highest possible:

Transfereffectivinesshow to do theright things?Whatarethe right prioritiesin the re-
mainingtime, what are appropriatecriteria for defining the priorities (the SVC steering
committee functions as main decision maker )?

Transferefficiency how to do the thingsright? At anoperationalevel, efficient methods
haveto be selectedIn this context,the ratio of investedtime and gainedbenefitsfor all
the involved parties(e.g. SVC team,CCSPs,SVC steeringcommittee)hasto be opti-
mized.

As ajoint proposalwe recommendo focusthe activitiesof the SVC mandateon the follow-
ing three key areas (see fig. 2):

58



SvC
Transfer Support

Sustainability Support Transfer Support Support for Final
for CCSPs for SVC Knowledge Evaluation SVC

Figure 2: Three Key Areas of the SVC Mandate Prolongation

Thesethreekey areaswith their correspondin@ctivities,methodsandresultsareexplainedin
more detail in the next section.The threekey areasare interrelatedand are build on each
other.The sustainabilityAransfersupportis devotedio CCSPsasdefinedin sectionl: asthe
main platform and catalystfor eLearningat HEI. As an additionaleffect, the mandatewill
providebenefitfor anyfuture (to this day unknown)strategyof the Conferenceof the Univer-
sities of Applied Sciences Switzand (CUAS).

3.2. Key Areas for Transfer/ Sustainability Support

3.2.1. Transfer/ Sustainability support for the CompetenceCentresat Universities and
Universities of Applied Sciences (UAS).

In view of the urgencyof the matter,immediatesupportshouldbe given to the CCSPsIn
order to prioritize the remaining resources it would make sense terdius CCSPs in:

"A" = the sustainability is definitely in severe danger (red),

"B" = the sustainabilityis to someextentuncertain(yellow), the know-howandthe sew-
ices required are not completely developed,

"C" = thesustainabilityis certain(green),eventhoughthereis a needfor additionalknow
how transfer.

The strategyof the transfersupportcould differentiateamongthesethreeclustersand high-
light crucial issues and react on urgent needs as stated in the following table:

Cluster A Cluster B Cluster C
Main "Survival Kit" Stabilize Optimize
Straegy
Focus - Analysing/ Déining - Strategy Auditing, - Elaborating/ Fedaack
of Support minimum configuréon Defining Bushess on Diffusion Strategy
. . needs .
- Developing Business - Exploring/ systema
Plan (finance plan) - Stakeholder Manage- tising transfer mecha-

ment, moderation with nisms of SVC rsults

- Stakeholder Manage- the university man

ment, moderation with

P agement
the university manage
ment - Exploring transfer
mechanisms of SVC
results
Table 1: Clustering CCSPs for strategic Alignment

The startingpoint for transfer/sustainabilitysupportcould be the analysisanddefinition of an
appropriateportfolio of the CCSPs.The following matrix givesan exampleof an approach
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how to analyseanddefinecore competencesctivitiesof a CCSPsandwherea cooperation
strategy might be the better solution.

Dimensions / Object

Activity A B C D E F
Strategy | Pedagogy | Technology | Organiséion | Culture | Economnics
1 | Counselling X X X X(6) X X(9)
2 | Competence X X X X(8)
Development
3 | Concept Develop- X (1) X X(4) X

ment / Prauction /
Implementéion

4 | Project-Management X(2) X X(10)
5 | Brokerage X(3) X(5) X(7)
6 | Quality-Assurance X X X
7 | Communication / X
Information

To be read: e.g. A1 = "Counselling on Strategy”, B5 = "Brokerage of pedagogitahtdB5)

X indicates assumed main points to be focused

Some of these are illustrated in the following:

() Development of a strategy related to teaching and learning, eLearning etc.
(2) Managing the development of new courses

3) Brokerage of content for new courses

(4) Production of multimedia-software

(5) Brokerage of IT-services

(6) Counselling on legal issues

(7 Brokerage of services

(8) Exchange of experiences

(9) Acquisition of resources and funding

(10)  Allocation and controlling of funds

According to the analysisof the existing situation, the setting-upof sustainablesupport
structures has to be planned based on criteria such as:

minimal configuration/ set-up,

minimal standards for the activities,

potential stages of expansion, development paths,
specifications of the Competence Centre, job specifications,

finances, budgetary demands,
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agreemenbn goals,performanceaesultsand measurementith the university manag-
ment, etc.

The consolidationof the transfersupportleadsto a collectionof typical challengesandgood
practices for solutions along the main activities of a CCSP.

Supportfor the CCSPsasdefinedabovein orderto securetheir sustainabilityandto promote
the necessary know how transfer.

Ongoing, starts end of September 2006, until end of 2007.

Process-orientedonsulting,interviews and direct coaching,transferworkshopswith CC
leaders/ project managers in coordination with other initiatives such as SVC-transfer.

Handbook"Typical Challengesand Good PracticeSolutionsfor Leadingand Managinga
Competence Centre".
3.2.2. Transfer Support for SVC Knowledge and Experiences

The secondkey areato be addresseds interwovenwith thefirst one:"How canthe already
developedsVC knowledgebasisbe integratednto the global strategyof teachingat academic
institutions?How canthe gainedknowledgeandexperience®f the SVC programmebe used
effectively by institutions to leverage e-learning performance in the long run?"

The plannedactivitiesin this field are manifold and mainly devotedto documenthe gained
knowledgeandexperience variousformsandto advise/supporithe SVC teamin organs-
ing eventsmainly the SVC daysin 2007.The programmeof the final SVC daysshouldcon-
sequently be planned under the motto "Transfer Effectiveness and Efficiency of the SVC".

Safeguarding products, knowledge and experiences of the SVC.

ongoing, starts end of September 2006, until end of 2007.

Process-orientedonsulting,supportof SVC teamin organisingdocumenationsand SVC
days, interviews with mandate project leaders, usability tests of good practices report.

Knowledge Repositories for the SVC results such as:

publication,documentatiorof the projects,written by the projectleaderg(develging
case guideline, framework for cases, etc.),

Goodpracticegeport:whataresuccessfutlighthouse-projects"¥Whatis transfeable
to "low-budget learning scenarios"?

Navigation map for the mandate results (overview and orientationligeisie
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"SVC days" booklet, who is who, knowledge expert pathfinder,

New structuring of the website www.swissvirtualcampus.ch.

3.2.3. Support for the final Evaluation of the SVC Results

This kind of supporthasalreadystartedduringthefirst phaseof the mandateby giving feed-
back on the existing evaluationmethodand criteria to the SVC teamand by adaptingthe
evaluationschemewith new quality criteria. Therefore the suggestiorwould be to continue
the evaluation support until the end of the SVC programme in 2007.

Evaluation of the outcomes of the SVC.
ongoing, until end of 2007.
Process-oriented consulting, support of the SVC team.

Final EvaluationReportof the SVC outcomes(partly) comparisonbenchmarkingvith other
funding programmes

4. Summary

Dueto the recentchangesthereis an urgentneedfor the supportof transferac-
tivities devotedto the maintenancef the CCSPsandto the SVC outcomesThe
overall goal of all the activitiesis the continuedquality developmenbf teaching
andlearningat HEI by usingtechnologiesvhich studentknow andexpectto use
in a modern learning environment.

Threekey areasareidentified: 1. sustainabilitysupportfor the CCSPs2. transfer
supportfor SVC knowledge,3. supportfor the final evaluationof the SVC out-
comes.

Process-orientedonsultingasthe mainapproactwith cleardeliverables/resultsin
the three key areas, general support for the SVC team.

The strategicchangeof the mandatewill beimplementedmmediately,the man-
date will last until the end of 2007.

thewhole SCIL team(e.g.all membersareinvolvedin organisingthe SVC days),
leaded by Prof. Dr. Dieter Euler and by Prof. DibiSa Seufert.
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